











Cutting-Edge

phonics or more comprehension prac-
tice. But with my non-literacy-oriented
Literacy readers, [ periodically set aside entire
Essentials for blocks of reading time for interacting
English Language | around sentence-level or paragraph-level
Leamer sl | processing. Students paraphrase a
' ' - | sentence at a time, then a paragraph at a
time, focusing their attention on
metacognitive skills related to compre-
hension. This counteracts unskilled
readers’ tendency to process a text word
: by word without attending to overall
LiTERACY ESSENTIALs FoR | meaning. Students may read a miniscule
. ENGLISH LANGUAGE LEARNERS - : amount of text, but we focus on the
Mana'UnIfgc:::fisgglEaazlttll:;n:son-Meua quality of their self-attention and self-
regulation as readers. To balance these
times of a sharp focus on quality over
quantity in school, T have students read

GENDER, BULLYING, a lot of independent-level text for

and HARASSMENT pleasure at home. . ~
Have students reflect on their learning
STRATEGIES T0 END SEXISH

A4 HOMOPHORIA 1N SCHOOLS after these activities—not on the

‘ ‘ content, but on the process. What did
they do well, and how did they know?
What successful way of thinking will
they be sure to repeat tomorrow? To
help non-literacy-oriented students
develop school-appropriate organiza-
tional speech, ask them to reflect on
those conclusions and tell you how
they're going to approach their learning
the following day.

It’s All About Seeing

When we start looking where we need
to, we will not only recognize our under-
achieving students’ true thinking styles,
strengths, and weaknesses, but also see
how essential it is to build strong rela-

i Ho¥ VEDAG, rocs 4 S : _ : '
e POLITCS OF IDENHHY SR tionships with students and their fami-
| lies. We will closely monitor disempow-
Mare Lamont Hill | erment, knowing how easily culturally

Foreward by (lorie Ladsos Blllings

and linguistically diverse learners can feel
excluded, which saps their effort and

_ BEATS, RHYMES, AND CLASSROOM LIFE

Hip-Hop Pedagogy and the Politics of Identity motivation and is deadly to learning.
, Marc Lam tHill | Moreover, we will realize how easily this
s : | can happen in our classroom as soon as
! AVA'LABLE AT F lNE BOOKSTORES | e stop proactively attending to it.

T C P : We will also realize that we can't rely
EACHERS LOLLEGE FRESS on progressive pedagogy to equalize the

800.575.6566 playing field, knowing that literacy-
WWW.TCPRESS.COM oriented students raised in the dominant
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culture almost always “win” that way. We
will understand that every methodology,
philosophy and technique in education
is value laden, and we will filter every-
thing we think through what we see
about our students, not what others say
about what is best for them. No learning
can be “student centered” until we
center it on who our students really are.
In the end, no pedagogy, text, scope
and sequence, district poficy, adminis-
trator, or politician knows better than
you what is best for you to do in the
moment with your particular students—

providing, of course, that you really see
them.
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