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STATE OF NEW MEXICO
PUBLIC EDUCATION DEPARTMENT
300 DON GASPAR
SANTA FE, NEW MEXICO 87501-2786
Telephone (505) 827-5800
www.ped.state.nm.us

DR. SUSANNA MURPHY BILL RICHARDSON
SECRETARY OF EDUCATION Governor

August 12,2010

MEMORANDUM

TO: District Superintendents
Special Education Directors

Regional Education Cooperative Directors
Charter School Administrators

FROM: Denise Koscielniak
Special Education Director, Special Education Bureau

RE: DEVELOPING QUALITY INDIVIDUALIZED EDUCATION PROGRAMS (IEPS):
TECHNICAL ASSISTANCE MANUAL

Enclosed, please find the updated “Developing Quality Individualized Education Programs (IEPs): Technical
Assistance Manual” that includes updates from the New Mexico Public Education Department (NMPED), Special
Education Bureau (SEB) rule changes. IDEA Regulations and NMPED rules provide a renewed focus on improving
educational outcomes and promoting successful post school employment and/or education for students with
Individualized Education Programs (IEPs).

The “Developing Quality Individualized Education Programs (1EPs): Technical Assistance Manual” is located
under the Technical Manuals section of the SEB’s website at: http://www.ped.state.nm.us/SEB/index.html.

Listed below are changes regarding State Recommended TEP forms and the TA Manual:
¢ Content of the [EP
e  Transition
¢ Medicaid

IEP teams must make individualized decisions regarding the appropriate special education services for each student.
When the IEP team meets to develop a program for a student with disabilities, they must consider many factors, A
satisfactory TEP must provide for significant learning and provide meaningful educational benefit. In addition, the
school district is required to take into account a continuum of placement options when formulating the TEP.
Implementation, monitoring, and revision of the [EP is a continuous process, and it should be noted that it may
become necessary to reconvene an IEP team to address an individual student’s lack of progress in accordance with
34 CFR §300.324 (b)(1)(ii}(A).

In order to promote positive educational benefit and improve student outcomes effective transition planning must
occur throughout a student’s educational program. Effective transition planning begins when a student transitions
from IDEA Part C services to IDEA Part B preschool services and continues as the student transitions from one
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grade to the next, from one school to another, and ultimately to post high school work or continuing education. By
consistently working as a team to develop and implement quality 1EPs with strategically planned transitions from
one stage of life to the next, districts can create a solid foundation leading to positive post school outcomes for
students receiving special education support and services.

The “Developing Quality Individualized Education Programs (1EPs): Technical Assistance Manual” provides
guidance for completing the State recommended Secondary and Pre-School/Elementary IEP. These forms facilitate
life span transition planning within the IEP process and can be downloaded from the SEB homepage at:
http://www.ped.state.nm.us/SEB/index.html.

This technical assistance manual was developed to assist educators and families in developing and implementing
quality 1EPs and will provide a foundation for improving outcomes for New Mexico students who receive special
education support and services. 1f you have any questions regarding the manual, please call the SEB at (505) 827-
1457 and ask to speak with an Education Administrator,

DK/ss

cc: Sheila Hyde, Ph.D., Deputy Education Secretary, Learning and Accountability
Kristine Meurer, Ph. D., Interim Assistant Secretary, Student Success Division
Michael M. Vallejo, Deputy Director, Special Education Bureau
Education Administrators, Special Education Bureau
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Navigating the Special Education

Process
This manual was prepared by the New Mexico Public
Educati on D(BIMRED)t Bpeaiat d&ducation

Bureau specifically to assist educators and parents in

http://www.ped.state.nm.us/SEB/ . . . . .
technical/index html developing quality Individualized Education Programs

(IEPs) for students who receive special education services. It

provides comprehensive information and guidance for
ensuring that the Special Eduoat Process is carried out in compliance with state and federal rules
and regulations.

A good place to begin is to review theow Chart on page 4, which provides a visual map of
the Special Education Process. This is followed by a more detailed wrifiemation ofthe Special
Education Proces$® specifically, the mandated procedures that must be adhered to when identifying,
referring, evaluating, and serving a child with disabilities.

Though it is not necessary for educators serving students eligible under the Individuals with
Disabilities Education Act of 2004 (IDEA), to memorize all the provisions of the IDEA, but it is
essential that they follow its basic procedures and know thgmonsibilities under the law. The
section entitledsuiding Principles on page 9 offers the rationale for the procedures detailed in this

manual.

The IEPQh Cornerstone of Special Education Services

A medical doctor prescribes treatment of a patient based specific diagnosis and the
individual needs and circumstances of a patient. Even with the same symptoms, no two patients are
exactly alike; each case is unique. It is the same with the professionals responsible for educating
students with disabilities.hley must make their recommendations for an educational program based
on their assessment of the whaleildd not just an isolated sympt@mand take into account the
chil dés unique circumstances. Li ke doc sioand , e (
prescriptive treatment plan, note progress as treatment is implemented, evaluate and revise the
treatment as necessary, and of course, inform and include the patient (and/or family) in the entire
process. For those involved in the special educgtioness, the IEP is the written documentation of
the childés strengths, needs, specific recomr

Developing Quality IEPs Page2



measured, the services needed and how and when they are to be provided, the consideration of an
special factes, a schedule of progress review and evaluation, and the involvement and the consent of
the parents.

The bul k of this manual is devoted to prep
plan, an IEP must be detailed, specific, and dorec@ordance with the law. The initial IEP meeting
is the time and place where the foundation fo
team of professionals; the childds parend(s);
(required to be invited if age 14 or overd)l contribute valuable pieces of a puzzle, which if put
together carefully, can provide the child his or her best opportunity for success. This meeting is so
important that a separate section entifléx IEP Meeting is included in this manual. In addition to
covering the planning and conducting of the meeting itself, there are tips and strategies for effective
communication among the participants.

After considering all the information gathered at the IEP mggethe team must develop the
IEP for the child. The section entitled/riting the IEP is a stepby-step guide to the process.
Detailed information is given about what must be documented and who is responsible for each part of
t he chil do-sevgbped fgrmsaemsure that &l the required components are covered. These
forms are referred to in the text and are availablethe Appendix sections. (Forms can be
reproduced. No permission is necessary.) The-stammmended IEP forms aedso available in

Spanish and are located on the NMPED Websitet@t/www.ped.state.nm.us/SEB/technical/index.html

Checkpoint Developing a quality IEFor a child identified as being eligible for special
education servicesis more than a responsibility? it is the law! Before
beginning, be certain that everyone involved is familiar with these key

points:

V The Special Education Process (flow chart p. 4 and overview8).shouldbe followed
unless the parent requested an evaluation

V The IEP must be an individualized written statement documenting the assessments,
strengths, needs, services, goals, accommodations, service schedules, and progress of a
child identified as being eligible for sgial education and related services.

V According to thdDEA and state special educatiaries local educational agencies must
follow the special education process and develop and implement an IEP for any student
whois found eligible to receive specialiezhtion services.

V For an IEP to be in compliance with the federal and state laws, regulations, and rules it
must be complete, specific, and written.

*New Mexico State Statutes and rules require that transition planning begins at age 14

Developing Quality IEPs Page3



The Special Educa tion Process Flow Chart

The NMPED SAT Manual is located on the
Website at
http://www.ped.state.nm.us/SEB/technical/
index.html

Tier I Intervention

’

Tier II Intervention

!

Initial Evaluation

v

Not eligible?
Have the SAT
(Student Assistance

Team) consider an
Accommodation
Plan for the
student .

Eligibility Determination

YES¢

IEP Development

v

IEP Implementation

!

IEP Review & Revision

(as needed; at least annually)

4

Reevaluation
(as needed; at least every 3 years)

!

Eligibility Determination

NO/ \YES

Exit from Services

Continue Services
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An Overview of the Special Education
Process

Local education agencie@.EAs) must follow the special
education process established under the IDEA and NMPED rules.
In order to qualify for special education and related services under
Part B of the IDEA, a child must be between the ages of 2 and 21
must meet the definition of one or more categories of disabilities
specified under the IDEA, and demonstrate a need of special
education and related services as a result of his or her disability.
(Not all students who have been identified as having a dtsabil
require special services.)

I n addition to the categories of di sabil i
education rules include gifted students who show high intellectual ability paired with one or more
exceptional skills in aptitude, achmwent, creativity/divergent thinking, or problem solving/critical
thinking and demonstrate a need for services to supplement and enhance their educational program.

REFERRAL: Federal regulations established by the IDEA require local education agencies
to beresponsible for locating, identifying, and placing students in special education programs. Since a
large number of children are not identified through school referrals because they are not yet in the
regul ar school sett i ng,scandugeadobysmtd ageneiesclardl édecdtiomi C
agencies, and othersThrough Child Find activities in the community, parents or professionals may
refer a child for evaluation to determine if the child is eligible for special education services. Whether
located through Child Find or through regular school channels, a child who may need special
education services is first referred to the Student Assistance Team (SAT) for Tier | and Tier I
intervention strategies and/or evaluation. Prior to referral feciap education evaluation, SAT
prescribed interventions are to be considered, implemented, and documented. If these Tier Il
interventions are deemed to be ineffective, the student may be identified as needing a formal
evaluation to determine if additionsérvices are required to enable the student to benefit from his or
her education. Parents must give consent before their child is evaluated to determine if he or she is
eligible for special educaticservices.

“reach at least 3 years of age at any time during the school year; not reached aged 22 by the first day of the school year
“Under the New Mexico State special education regulations, the Child Find requirement does not apply to potentially
gifted childrenwho have not yet reached age 5 prior to September 1 of the school year and/eagetauldren who are

not enrolled in public schools.

Developing Quality IEPs Page5



EVALUATION: A variety of assessment tools, including interviews and observations, are
used to gather functional and developmental information about the child. Assessments must be
nondiscriminatory and selected based on the language and communication mode of treldhike
into account the studentds | evel of Engl i sh |
child in all areas related to the suspected disability. To be eligible for special education services in
New Mexico, a childnust be identifiedasA OAEEI A xEOE A AEOAAEI EQUO
show the exceptionality of OCE £O0AAS6 AT A T AAA OPAAEAI AADOAAOQE
educational program. For students entering preschool, a group of qualified individuals must
review existing Part C data as a component of the initial evaluation process.

The Feder al Law defines the term Achild wit
with the IDEA as havingdntellectual disabilities hental retardatioh a hearing impairment or
deahess, a speech or language impairment, a visual impairment including blindness, emotional
disturbance, an orthopedic impairment, autism, traumatic brain injury, a health impairment, a
specific learning disability (including dyslexia) deafblindness, mulgle disabilities, or
developmentally delayed (ages93. The New Mexico Technical Evaluation, an assessment manual
NM TEAM, provides specific guidance for each.

DETERMINING ELIGIBILITY:  Upon completion of the evaluation, a group of qualified
professionals and the parents, commonly known as the IEP team, meets to discuss the evaluation and
decide if thechild meets the criteria to be eligible for special
education and, if appropriate, related services. If so, an IEF
is developed. This may begin immediately by continuing
and extending the scope of the current meeting or
scheduling a separate meeting stiwereafterlf parents do
not agree with the evaluation results, they have the right tc
request an Independent Educational Evaluation (IEE). They
can ask the school system to pay for the IEE.

DEVELOPING THE IEP: Once a child meets the
criteria for one omore disabilities and is determined to be
in need of special education and, if appropriate, related
services, a team that includes parents, school professionals,
and the student (when appropriate) must meet to develop an IEP for the child. The IERumando
that directs and guides the development of meaningful educational experiences to provide students
with opportunities to gain skills and knowledge that will assist them in achieving the standards and
expectations for all students in the educatiogatesn and prepare them for transition into adult life.

Developing Quality IEPs Page6



Student participation in the IEP development is mandatory at age 14 and over but is strongly
recommended for younger students as well. No matter the age or the ability level of the child, his or
her pesence at the IEP meeting helps team members focus on their putpeseble that child to

learn and achieve as much as he or she possibly can. Part of this task involves assessing the
capabilities, strengths, needs, and interests of the child. Wheressblp, the team should ask for

and include the childbds input in its discussi

Tip! Most communication, if oral only, will be remembered slightly to very differently by
each person who heard it. To avoid unnecessary misunderstandinitis imperative that
the member of the IEP team who is recording information on the IEP form carefully

document what was suggested, proposed, discussed, and decided and by whom.

IMPLEMENTATION OF THE IEP: When developing the IEP, the team must document on
the IEP specifically how the plan will be implemented and by whom. Every person involved with the
education of the child must be notified of the plan and fully understand his or her responsibilities in
its implementation. The initiation of special educatservices date is important. It is the date upon
which school staff must be prepared to implement the IEP. The initiation of services must not be
unduly delayed. Again, clear communication is essential for success.

Tip! At the first IEP meeting (if not p re-determined), one school professional should be
designated as the coordinator, case manager, or lead teacher. He or she takes the
responsibility of ensuring that all the people involved understand and are prepared to
implement their part of the IEP after the meeting.

REVIEW AND REVISION OF THE IEP: An IEP defines one or more measurable annual
goals for the child, each of which may include slerin objectives and/or benchmarks, as
appropriate. The annual goal s als ascordirggoehis order t h
present levels of academic achievement and functional performances, provide direction for the IEP,
and must be measurable. Each annual goal set at the IEP meeting must spell out precise expectation:
including identifying what rathods of measurement and criteria will be used to track progress and

judge success. The IEP must also identify who is responsible for implementing each goal and an
anticipated date of mastery.

Developing Quality IEPs Page7



Once implemented, the law requires that the kP

reviewed and revised as needed but at least annually. Of

course, IEP reviews can and should be done more often

if necessary. With or without a formal IEP review

meeting, progress toward annual goals must be regularly

monitored and measured. Written pregs reports must

be provided to the parents at least as often as they are
provided for the rest of the student popul ati
ot her professionals may have conversations abc

REEVALUATION: Students receiving special education services should be informally
evaluated continuously through the IEP process to determine if the services are meeting the goals anc
objectives for the child and/or if the child continues to benefit from tik@mmal reevaluation can be
done at any time as needed or as requested by parents, but the law requires that it be done at lea:
every three years unless the parent and the district agree that it is not necessary.

Under the IDEA of 2004, IEP teams have spansibility to review existing evaluation data on
the student, including evaluations and information provided by parents of the student, current
classroorrbased assessments and observations, and observations by teachers and related servic
providers. Onhie basis of that review and parent input, the team decides what, if any, additional data
is needed to determine whether the student continues to have a disability and requires special
education services to benefit from their educational program. If the deaides that no additional
data is needed and the parent disagrees, the parent may request further assessment.

DETERMINING ELIGIBILITY: During reevaluati on, t he ch
reassessed. If the team determines that the child remaindeeligibcontinued special education
services, the IEP development process is repeated and the child continues to receive appropriate
services. If it is determined that the child no longer meets eligibility criteria, he or she exits from the
special educatioprogram.

CheCprint Each step of the special education process is discussed in more det
subsequent sections of this manual.
Forms are provided to support those areas of the process that
require documentation.

Developing Quality IEPs Page8



Guiding Principles

Wh a ttliedDEA Behind this Manual?

This manual is based on and follows the requirements of the
Questi on: IDEA and NMPED rules. It is designed to assist educators
the IDEA?
Answer:
The Individuals the IDEA as they ensure that federal regulations and state
with Disabilities rules are being metro t he childés behal
Education Act
of 2004.

and others who are responsible for children eligible under

principles of this manual are in concordance with 34 CFR 8§
300.1, which states the primary purposes of the IDEA:

1 Ensure that all children with disabilities have
available to them a Free Appropriate Public Education (FAR&) emphasizes special
education and related services designed to meet their unique needs and prepare them for
employment and independent living.

1 Ensure that the rights of children with disabilities and those of their parents are protected.

1 Assiststates, local education agencies, and federal agencies to provide for the education
of all children with disabilities.

1 Assess and ensure the effectiveness of efforts to educate children with disabilitiesaaghe L
RestrictiveEnvironment (LRE)and provile them access to the general education curriculum.

The IDEA of 2004 represents a shift from the previous federal focus of providing access to a
FAPE to one that strives famproved educational and transitional resultsfor students receiving
special eduation services. To achieve results, educational systems now, and in the future, must
maintain high academic standards and clear performance goals for students eligible under the IDEA.
The standards, goals, and expectations for students receiving specialiedtion services are to
be consistent with the expectations for all students in the educational system.

Students who are eligible to receive special education and related services must have an
IEPOt he i nstrument that i d e eetsi ahd irmpemdnts strategied thatd 6 s
l ead to i mproved student outcomes. A student 0:¢

Developing Quality IEPs Page9



| evel s of academic achievement and functional
interests, preferenceand strengths. The IEP is the vehicle for carrying out the requirements of the
IDEA and therefore must be prepared carefully and consistent with the mandated regulations.

Checkpoint The IEP requirements in Part B of the IDEA emphasize the
importance othree core concepts:

V Students reeiving special educatioservices will be involved in and progress in the
general curriculum; they willbe provided with accommodationsnd services that
address their unigque needs.

V Parents and students will be involved the IEP process and work with special and
regul ar educators in making decisions to

the Least Restrictive Environment (LRE)

V Students receiving special education services will be provided with opportunities t

prepare for employment and other psshool activities.

These requirements strengthen the parentsbo
on behalf of their child, focusing on students eligible under the IDEA having access to and
progressingn the general curriculum in the LRE, and ensure that all students meet high academic
standards and gain the skills needed to achieve theisplasol goals.

The IEP meeting is an opportunity for parents, teachers, administrators, related service
personnel, and students (when appropriate) to communicate and work together to improve
educational outcomes for the studeRtoviding an IEP for a student identifieds having a
disability under the IDEA is notoptior@al t i s t he st udenStuldents ageddgltht ur
and over are required to be included in the IEP development process. The NMPED encourages
student involvement in the IEP processlatges.

Student participation encourages ownership in the plan and increases opportunities for
successful compl etion of the childbés educatio
have implemented IEP processes that sttglent centeredr evenstudent led.Students who
prepare for and participate in their own IEPs are given added opportunities to develop self
determination and seHdvocacy skills. These skills will help them to make better decisions about
everything from course offerings at the secondavgllto career goals, as well as help them learn to

Developing Quality IEPs Pagel0



advocate for the services and accommodations they will need to be successful. If the development
of these seltfleterminationandsef dvocacy skills is begun early
strengthen as the child transitions to adult life. The IEP meeting is an opportunity for students with
disabilities to interact with professionals, gain a better understanding of their disability, begin taking
responsibility for their own lives, and be actparticipants of the team.

IEP development and implementation is the cornerstone of quality education for students
receiving special education services. This technical assistance manual is designed to assist
educators, parents, and others involved in theca&iibn of a child with a disability to understand
and develop appropriate IEPs that are gr@aed and comply with the law.

Developing Quality IEPs Pagell



The IEP

Preparing for the Meeting:

Before, During,

and After the Meeting

Strategies for




The IEP Team
At an IEP meeting, the Individualized Education Program (IEP), for a student is developed by a
team who, together, make informed decisions designed to provide the student with his or her best

opportunity for success both in the present atatéu

Under the IDEA and NMPED rules, each public

agency is responsible for developing, implementing,

reviewing, and revising an IEP in compliance with all

applicable regulations and standards for each child eligible

under the IDEA served by the agency referred to or

placed in a private school or facility by the agency. The IEP

is the core document and risquiredfor an eligible student

to receive special education services. Parents must be invited

members of the IEP team. They must be given writterc@asufficient time to respond, and the
opportunity to ask for rescheduling of a meeting. Though the NMPED recommends that each
student be invited to participate in the development of his or her own IEP, students aged 14 and
over mustbe included if the purpose of the meeting will be the consideration of postsecondary
goals for the student and the transition services needed to assist the student in reaching those
goals.

The IEP team will also include regular education teachers, spegiation teachers,
administrators, district representatives, other professionals with relevant knowledge or expertise,
and individuals invited by the agency or pase(guch as an interpretegvocate or transition
liaison).

When Is An IEP Meeting Necessary?

By definition, an IEP is the written statement documenting a unique educational program
to assist a student eligible under the IDEA to receive a Free Appropriate Public Education
(FAPE) and is required for any studenig#lle for services. Bfore developng an IEP, the
student must have been referred, evaluated, and found eligible for s@rtheefirst steps in the
special education process (see pag®ésot thelntroduction Section).

Developing Quality IEPs The IEP Meeting Pagel3



Tip! Be sure to have the proper documentation for the first stps in the special

education process. Completing the forms in Appendix A will provide the necessary
written documentation of (1) the parentsod cc
determination of eligibility, (3) the existence of a Specific Learnindisability (SLD)

(i f applicable), and (4) the parentsdé invita

BEFORE the Meeting. . . Step by Step

Parents or the public agency have the right to request an initial evaluation of atchild
any time, and that evaluation must be conducted within 60 days of receiving parental consent for
evaluation. Otherwise gseral stepshouldbe taken before a student can be considered eligible
for special education and, if appropriate, related servibe Student Assistance Team (SAT)
and IEP team have the responsibility of ensuring that the required steps are fo{l@tedAll
key steps in the process require documentation. Those marked withndicate forms are
supplied inAppendix Aand areexplained below.)

Checkpoint Before organizing and planning an IEP meeting, make sure all
of the following actions have been taken. Use this checklist.

V Work with parents (and student when appropriate) to identify, implement, and
evaluate interventiomethods geared to the concerns that led to the referral.

V Decide if the student should be formally evaluat&et written consent from
parents.*

V Evaluate the child through a variety of assessments, observations, and
information gathering, targeting all aeeelated to the suspected disability.

V Have the IEP team examine the data and determine if the child meets the criteria
to be considered eligible for special education and, if appropriate, related
servicesRecord determination results.

V Have the IEP teamalermine if the child has &pecific Learning Disability
Record data and findings.*

Developing Quality IEPs The IEP Meeting Pagel4



V Inform school and other personnel of the need for a meeting and schedule it for a
time when each person needed is available. (Arrangements may need to be made
to cover a class or relieve someone from a duty in order to attend.) Schedule the
meeting t o review the evaluati on and C
services.

V Send a writtemotice to parents*informing them of and inviting them to the
meeting. Alow sufficient time for response and opportunity to request another
time in order to accommodate the parents

Ready-to-Go Forms

The following forms can be used to document
key steps that occur before the IEP meeting. Need a ready-to-go
f Parent Consent Form for Educational form? See Appendix A
Evaluation for these

1 Determination of Eligibility for Special reproducible forms.
Education Services

1 Determining the Existence of a Specific
Learning Disability
1 Prior Written Notice of Meeting

Appendix A, Form 1 : Parent Consent Form for
Educational Evaluation
A child must meet the criteria for one of the areas of disability as defined by the IDEA

and NMPED rules to be eligible for special education and, if appropriate, related services. This
determinabn requires a formal evaluation that may involve any number of diagnostic tools
depending on the childés suspected disability
written consent to have their child formally evaluated. TPerent Consent Formof

Educational Evaluationforms the parents that the purpose of the evaluation is to determine if

the child has a possible need for special education and related services and allows the school or
agency to indicate precisely what tools will be used &uate the child. It must be filled out
completely, explained to parents in understandable language, and signed by bgdaretiie

child can be formally evaluated.

Developing Quality IEPs The IEP Meeting Pagel5



Appendix A, Form 2: Determination of Eligibility for Special

Education Services

When the SAT process determines that the student fails to achieve adequately when provided
appropriate instructional and behavioral interventions, the local education agency must take the
necessary steps to determine if the child is eligible under the IDEA requirements. The SAT is
responsible for working with the parents (and student when appropriate) to provide interventions that
would assist the student to be successful within the reglalssroom setting and program. The first
page of theDetermination of Eligibility for Special Education Servidean is specially designed to
document the assessments and the effectiveness of interventions, which provides the premise for
going forward.

The second and third pages of Determination of Eligibility for Special Education Services
form are used to record the results of the | EF
eligible because he or she did not have a qualifying disabilibecause even if the disability criteria
were met, the studentdés educational needs may
be in need of services, the IEP team notes the criteria by which the student is eligible. Parents must
receve a copy of the eligibility determination.

Note: If a student is found eligible for special education services because of a SLD, the IEP
team must also complete the form Determining the Existence of a Specific Learning Disability,
discussed next.

Appendix A, Form 3 : Determining the Existence of a

Specific Learning Disability

A student who is #Abehinddo or Ahaving diff
l earning disability. AA child with a disabil:i
Introduction Section). Once the IEP team compiles and reviews alhfoemation gathered about
a child perceived to have a learning disability, the IEP team us&setbemining the Existence of a
Specific Learning Disabilityform to document its assessment. This thpage form includes
objective results (such as test Jadaad subjective assessments (such observation and professional
opinion) to make the determination. This form also requires each team member to agree or disagree
with the findings. An IEP team member who disagrees must submit a separate statementgresentin
his or her conclusions.
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Setting Up the Meeting

Once all the Al egworko is done and the | oc
meeting is the nexappropriate step for a student, the first consideration is to ensure that all the
people who will make up the IEP team are aware of and have plenty of notice to make arrangements
to attend the meeting. It is critical to plan carefully when
i .Schedule the meeting and where the naging should be held, whether it will be a
atatime and place continuation of the eligibility meeting or held separately a
agreeable to the short time later. (The IEP meeting should be held within

parents and the 30 days of determination of eligibility.)
school. . . O

Giving Notice
A phone conversation with a parent or a verbal invitation

does not meet the requirements for notifying parents of an IE
q fying p Parents must be

notified of the meeting
in writing.

A conversation is not
sufficient!

meeting (See note below). Federal regulations and state ru
require that the pants of a child with a disability be provided
with advancewritten notice of IEP meetings and any other
meetings in which the parent has a right to participate.
necessary, use certified mail or hand delivery to ensure pare
receive the notice.
The paent must also be afforded the opportunity to

reschedule the meeting. The notice must tell the parents the purpose, time, and location of the
meeting, inform them who will be attending, and let them know that they may invite people to the
meeting who have&knowledge or special expertise about their child. They may also request a
translator or interpreter, if needed.

Note: There may be rare emergency situations where an IEP meeting is needed and time
does not permit a formal written notice. In such instangc@®cumentation that notice was
given via phone or fac¢o-face conversation with notes showing the notice requirements
were met can replace the regularly used notification form or letter. Even in these
circumstances, however, the notice must be giverhtogarents early enough to allow them

an opportunity to attend or to reschedule the meeting if they are unable to attend.
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At age 14 and older, when transition services or planning will be discussed, the studthd
invited to his or her IEP meetingt that time, it is necessary to provide a notice of invitation to the
student also. While not all students are required to attend IEP meetings, it is desirable to invite the
student to be part of his or her IEP team.

Appendix A, Form 4 : Prior Written Noti ce of IEP Meeting
Use thePrior Written Notice of IEP Meetinfprm to provide the essential written notification
of an IEP meeting to parents (and students when appropriate). Complete and deliver (by mail or in

person) the notice early enough so parentsptan or request a change (a minimum of 10 days is
suggested).

1 Include the name or title of each person you expect to be attending the meeting.

1 Include the name and telephone number where the contact person (IEP coordinator or
lead teacher) can be reachmdwhere a message can be left.

1 When sending a parent an invitation to an IEP meeting, it is mandatory to enclose a copy
of the Parent and Child Rights in Special Education at least once per year. If hand
delivered, include it with the invitation.

1 If it is known that a parent will not be able to read or understand the notice, consider
other ways to ensure the parent is aware of the meeting and has an opportunity to review
the parent and child rights, such as through a home visit or other personal contact.

1 |If it is known that English is not the primary language spoken at home, arrange for an
interpreter to help deliver the notice.

1 Document the date the notice is sent or delivered and the metlegdh@nd delivered,
mailed).

Note: If the parent or guardiardoes not attend the scheduled meeting, the meeting may
need to be rescheduled and new notice requirements may apply. A meeting may be
conducted without the parent but only if the school can clearly show it has made several
documented goodhith efforts to convince the parents that they should attend. (See the
following federal regulatory language.)
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Pursuant to IDEA at 34 CFR § 300.323 @bnductingan IEP meeting without a parent in
attendance:A meeting may be conducted without a parent in attendance if the public agency is
unable to convince the parents that they should attend. In this case, the public agency must have &

record of its attempts tarrange a mutually agreed on time and
place, such as:
1 detailed records of telephone calls made or attempted
and the results of those calls
1 copies of correspondence sent to the parents and any
responses received
1 detailed records of visits made to the padesit h 0 me

Helping Parents Prepare

An IEP must be developed so as to provide a baseline that reflects the entire range of the
childdés strengths and needs, Il ncluding acade
academic (motor skills, daily life actv i t i e s, heal t h, etc. ). Backgr
strengths, needs, learning styles, and interests needs to be gathered. In order to form a balance
picture of the child from which to develop an appropriate IEP, parent input is critica. tdedEP
team has determined that an IEP is the appropriate path for a student, the parents must be given the
opportunity to contribute, and the IEP must reflect consideration and inclusion of information the
parents provide. One way to do this is to mpayate into the IEP their answers t®arent Report
Questionnaire(Appendix A-5). This optional form could either be sent to the parent withPiter
Written Notice of IEP Meetingp be filled out and brought with them to the meeting, or completed at
the meeting by eliciting answers verbally. Either way, if the form is used, its contents should be
discussed, considered, and incorporated in the IEP.

An | EP is designed to plan an individual
academic achievemeand functional performance but with measurable goals in mind for the future.
The questionnaire not only guides parents to
and needs, but al so addr esses AtthedEPpnaeatignonesob h o
the first steps is to complete a student profile and create a vision statement. Combining the
professional assessments with the observations and input of the parents (and student, when
appropriate) makes the IEP team more effectn its efforts to address the needs of the whole child
as a member of a family, school, and community.

For parents to be able to participate comfortably as members of the IEP team, they must first
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understand what an IEP is and the purpose for it.Pehe e nt s 6 Gu i(Appendix@d-6)asn | EF
an optional letter designed specifically to familiarize parents with the IEP and what to expect. The
contentisinquesteandanswer form from the parentsod persp
if beingasked by the parent).

It is very important that parentso input b
suggests verbally or in writing proposals for placement, services, or modifications, they must be
considered. If accepted by the teangytimust be incorporated into the IEP. Prior written notice of
proposed action must be given to parents explaining why the proposal was accepted or rejected
(normally given on th@&rior Written Notice of Proposed Actiossction of the IEP form).

Helping Students Prepare

Though the basic purpose of the IEP is the same for students of all ages, the law includes
additional requirements and provisions for students aged 1dlded These students face transition
into postschool activities, and their IEPs reflect the need for identifying realistic measurable post

school goals and developing skills to reach them. An important
component of this process is the input of the studemough
the state rules require that students 14 and older be included in
their IEP meeting, students of all ages would benefit from
participating in the process, as appropriate.

Self-advocacy is a learned skill for all students and a
challenge for manyFor individuals with disabilities, it is even
more critical to be able to communicate their needs and
interact with others in a way that can be understood and

respected. Participating in the IEP process, at any age, gives the student a meaningfulitydportun
begin to develop seHdvocacy skills and the confidence to use them.

Even young children have a lot to say about thems@ltesir strengths, their needs, their
interests and preferences, and what sénteeatylEPwWoO u l
meetings reminds other team members that IEPs are opportunities for communication that focus on
the studentdés abilities and interests. Studer
process.

Active participation in their own IEP pcess helps students:

1 learn and share more about their strengths and skills and be able to tell others;
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learn and share more about their disability, including how to talk about and explain its
nature;
learn and share what accommodations are and what typa@ascommodations might

help them succeed in the classroom;

learn and demonstrate how to speak for themselves;

develop some of the skills necessary for gidfermination and independent decision
making;

understand the goals and objectives that form the basis of their education; and
become more involved in their own education.

The development of an IEP can be a positive learning experience when professionals and

parents have a mutual respect for eatter and value input from all team members. Preparing

students for the meeting will help them feel comfortable enough to speak up regardless of who is

present. Through participation, students are accepting responsibility, making informed decisions,

commuricating with adults, understanding their exceptionality, and making connections between

current programs and future results.

Below is a list of activities that can be done by educators and/or parents to help a student

prepare for his or her IEP meetinggthst is followed by some resources that may be useful in

helping students learn selfivocacy and to just being comfortable expressing themselves around

others.

T

il
il
il

Spend time allowing the student to think about what he or she wants from education.
Fully expain the purpose of the IEP meeting and who will be present.

Review the parts of the IEP and what each one means.

Share information that others will have, such as the past IEP, and be sure the student
understands what it says.

Share with the student the nds of conversations that might occur at the
IEP meeting.

Have the student(s) role play an IEP meeting to practice

Inviting All Participants

Checkpoint In addition to the parents and the student (when applicable), othe|

participants at an IEP meetingead to be invited and informed aboui
their role in the meeting.
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Participants to be invited to an IEP meeting

1 Parents

1 At least one regular education teacher (if the chilcdbismay be participating in the
general education environment)

TThe chil ddéds speci al education teacher

1 A representative of the public agenaho provides supervision and knhowledgeable
about curriculum and resources

1 A professional who can interpret evaluation results

1 Student, as appropriate

For students entering preschool, the team noesisider Part C data and invite the early

intervention Part C provider to thaitial IEP meeting.

At an IEP meeting where transition is a component, include

1 Appropriate service agency and/or postsecondargesgmtative(s) and
1 The student (must be invited).

Other participants the school or the parents may want to invite to,
or at least inform about, the meeting

1 Related service providets

All teachers who work with the student

The principal, if other than th&chool representative

Other individuals who have knowledge or pertinent information to contribute

= =2 = =

Parent advocate

*Note: Related service providers have critical information about the student and should be

invited to all annual IEP meetings as needed to support the written goals. When related

service providers or others with information to share are unable to attehe tull IEP

meeting, alternate ways to include their input should be available.

Some suggestions are to have the person:

0 provide a written report;

0 participate by telephone for the entire meeting or the paftthe meeting that is directly
related tohim or her; or

0 attend the meeting only for a short period during which time his or her input and
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information are discussed and documented.
Please note excuses from participation of core team members must be agreed to in writing by
the parent and the lodaeducation agency.

Parents may invite others to the IEP meeting. Parents should be encouraged to inform the
school prior to the meeting if they plan to bring others. Though prior notice may not always
be possible, any guests of the parents should be niadeel welcome and comfortable.

DURING the Meeting . . . Focused but Flexible

Even when all the initial steps are completed and team
members ar@ssembled to begin, the IEP meeting will not run
itsel f. One solution is to app
function is vital to ensuring that the goals of the meeting are met,
the participants feel comfortable, and the time is used efficiently.
The tam leader should have an agenda designed to accomplish
the purpose of the meeting in the time allotted. During the

meeting, the team leader should keep the group focused on the
agenda, but be flexible enough to allow for the unexpécted

perhaps some newfarmation is revealed, a question raised, or a conflict arises. While offering

everyone opportunities to communicate, the team leader should keep the group focused on the

positive and the present. The team leader can remind the group that its commeri@baild upon

the strengths of the student so that he or she may be as successful as possible.

The team leader holds the key to the success of the meeting. He or she must conduct the

meeting so that everyone stays on task yet has opportunities to atmtBelow are some tips on

how to achieve this. More ideas are offeire&trategies for Effective Meetings.

a b~ wnh e

Have a prepared meeting agenda. Either post it or give a copy to each participant.

Thank everyone for their time and interest.

Open with somethintight and upbeat that helps relax the participants (but not a joke!).

Remind participants that they are members of a team who all want the best for the student.

Set the tone by defining the objectives for the meeting and what is hoped to
be accomplished.

Encourage participants to introduce themselves and share their perceived role in
the meeting.

Pay attention to the time and keep the meeting moving.
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8. If the discussion gets offack, summarize what has been said, then redirect the topic.
9. Ifatopicori ssue i s brought up t hat i's not rel e\
something that needs to be revisited.
Tip! List it on the board or a posted sheet of chart paper for all to see. At the end of the
meeting, indicate how the topic or issue wibe dealt with.
100Use good |l istening skills to validate othe
encourage participation and stay on topic.

AFTERthe Meeting Follow Up
Ideally, when a meeting is conducted well, the
planned agenda was followed and the objectives of th
meeting were accomplished. Everyone came away with tt
feeling of having contributed and been heard. In reality,
meeting may conclude with unanswered guestions, topic
that still need to be addressed, problems that need to be
resolved, decisions that need to be made, and more tasks that need to be done.
Whatever the true outcome of the meeting, followwp i s esse-npbdalcaniba
thought of as preparation for thext meeting if anything from the first meeting was left undone. It
also means that commitments made need to be honored, communication continued, and new issues
or topics that arose be addressed. Once the
respasibility to ensure the IEP is implementad soon as possible following the development of
the IEP
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Characteristics of an Effective Meeting
An effective meeting is characterized by clear measurable goals, members feeling involved,

voices being heard, opinions respected, concerns addressed, and a sense of accomflisthment.
most important component of a meeting is the people in it.
In an effective meeting, the group has opportunity to give
input and express views but remain positive and focused on
the intended purpose and outcome. There are things the
team leader can do to create an atmosphere that provides
positive group interactions ankkeeps up a steady pace.
Following are a few suggestions:

1 Take time at the beginning of the meeting to get to know the participants. Through an
informal (and norpressured) conversation, the team leader may be able to get a sense
of everyonedconcans ahead ofdimesancanmake them more comfortable.

1 Gather extra resources that may be useful to explain or support educational findings
or decisions, such as books, research, or other materials. The team leader may ask
specialists to help locate ragswes. Have these on hand for the meeting, if needed.

1 Prepare a written agenda with time blocks in mind. For example, consider about how
long it might take (with time for comments and questions) to go through each item on
the IEP form. Allow a little extraime for unanticipated events. Keeping in mind that
a meeting of this nature should not run more thar Z.bours in length, the team
leader can then decide if the objectives can be accomplished in one meeting, or if two
would be more reasonable.

1 Check tobe sure that the proposed meeting location has needed access and adequate
space for each person expected at the meeting. The team leader should ensure that
participants are arranged so no one is crowded or obscured and everyone has equal
opportunity to se, hear, and be heard.

The nature of an IEP meeting makes it special. Developing an IEP for a student identified
as eligible under the IDEA often involves a mixture of people who may have very different
points of view and motivations, or even differenturds and languages. The strategies and
ideas presented in this manual could apply to many types of meetings but are particularly
helpful and effective for use with IEP and other educational program meetings.
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The IEP Document

The Individualized Education Program (IEP)

Before a child can receive special education and, if appropriate, related services, he or she
must be formally evaluated (with informed written consent of the parents) to determine eligibility.
LEAs must follow the special education process established under the IDEA regulations and
NMPED rules. (See Section Ihtroduction, for an overviewof the special education process
and the mandated procedures that must be adhered tadenéfying, refering, evaluating, and
serving a child with disabilities.) The law requires that IEP be developed for a child who
meets the criteria for one or more disabilities argkigrmined to be in need of special education
services.

The IEP is developed at a aetmg that includes school personnel, the parents, and when
appropriate, the child and other professionals. (See SectidhelllEP Meeting, which covers
the planning and conducting of the meeting plus offers tips and strategies for effective
communicatio among the participants.) Involvement of the parents is very important, and
every effort should be made to accommodate them and encourage their input as valued
members of the IEP team. &adition to the parents, New Mexico requires that students 14
and dder must be invited to an IEP meeting, but participatiog younger students is
encouraged.

An IEP meeting may begin immediately following a

meeting in which eligibility has been determined, or scheduled
Each local g gionity

education agency
is responsible for document that:
initiating and 1) directs and guides the development of meaningful educational

for a separate time soon thereafter. An IEP is a written

conducting experienes to provide students with opportunities to gain skills

meetings for the and knowledge that will assist them in achieving the standards

purpose of

developing,
reviewing, and 2) prepares them for transition into adult life. Together, the IEP

and expectations for all students in the educational system, and

revising IEPs. teammakes informed decisions to develop an IEP for the student
that provides him or her with the opportunities and experiences
for success. The IEP supports the present strengths and needs

of the student and his or her vision for the future.
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An IEP must contain or addrease followingin writing:
Student Profile & Student/Family Vision *Transition
Consideration of Special Factors planning is
PresentLevels of Performance required beginning
Measurable PosSchool Goald Secondary at age 14 in New
Transition Services Secondary IEP

Mexico. This
promotes early
planning for post -
school goals.

Transition Planning Preschool/ElementafP
Annual Goals/Objectives/Benchmarks
Extended School Year

Participation in Mandated Testing

Least RestrictiveEnvironment

Schedule of Services

Consent for Medicaid

Levels of Services

Setting

Accommodations & Modifications
IEP Progress Documentation

= =4 4 A4 -4 -4 -4 -5 -5 -5 -5 -5 -4 -2 -5 -5 -2

Prior Written Notice of Proposed Actions

The NMPED has developed stascommended IEP forms for Preschool/Eletagn and
Secondary tassist you in ensuring that all of the IEP elements required by the regulations are
covered. The regf this section will lead you through the steps to develop and write an IEP. The
staterecommended IEP forms asawailableon the Special Education Bureau websitg-orms
can be reproduced. No permission is necessary.)

Note: A complete IEP must be prepared for students who are being reviewed for
continued service, as well as for those newly eligible to receive special edusatioices for
the first time

Developing Quality IEPs Page 28



Components of the IEP

Student Profile and Studen t/Family Vision

The NMPED stateecommended IEP documents begin with general information about the
student. Demographioformation is very important in establishing a baseline about the student
and is needed to track the student from year to year or frare fgplaceDates are critical. The
date of the IEP establishes the timing of the anmerlew; evaluation dates give important
information about the age of tika t a . The studentd

New Mexico Recognized
Areas of Disability/Giftedness birth is vitad in New Mexico, transition services must be

Intellectual disabilities included by age 14. If the student will turn 14 during the

hearing impairment or IEP year,transition services must be addressed at the IEP
deafness; speech or language ) ) . . . .
impairment; visual prior to his or hebirthday. The primary (and if applicable,

impairment, including secondary) disabilitgiftedness is noted, as well as identified
blindness; emotional

disturbance; orthopedic areas of need.
impairment; autism,

traumatic brain injury; other o
health impairment; specific STUDENT PROFILE: The Student Profile is a

learning disability , including summary of what the IEP team currerihows and perceives
dyslexia; deaf -blindness;

multiple disabil ities; about the studentThe team discusses and considers the

gg’)?'gﬁct”e"gma”y CEEVEERCRERE st ude nt 6 sieeds,tconeems, arfd plans for the future.

As part of the IEP team, the parents (and student, when
appropriate) must be encouraged to offer their input. Though professionals can describe assessment
results and observations, it is the parents (and student) who really have the whole picture and
know all the subtle factors that affect the st

The purpose of the IEP is to assist the student in achie

In developing an
IEP, consider the
whole student A
success for that student, but ajs@vide the means to unloc strengths, needs

them. concerns, and

When completing the Student Profile section of the IEP, ' LLILIEERalEIR IS alels
just his or her

disability .

educational and personal goal®rofessionals and parent
working together as a team canpaty find the doors that lead tc

o
(]

team must consider and desc n t
concerns as identified by the parents, the student, teachers, r

service staff, and other team members. Both objective ass#ss
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results and subjective information should be considered, and there should be a balance of input. If
concerns are discussed, include these as well in the student profile. For all information gathered,
identify in thedocument who provided the information
If this is an initial IEP, methods or modifications that have been tried before should be
brought up and assesgetioth in the learning environment and at home. School personnel can
and should share thdocumented interventions and/or accommodations whgie previously
implemented as part dfier | and Tier Il and the results of those efforts. Parents can offer strategies
that have been successful or unsuccessful at home. For example, the parent may relate that at home,
the studentesponds well to verbalraise but not necessarily to rewards.
As the team works together to fill out the student profile, it is establishing the foundation
and tone for developing the rest of the IEP. It is important to establish and maintain a balanced
focus that addressestbeo ncer ns by buil ding on the student 0:
The Student Profile sectioo f the | EP has a chart on whic
strengths and the concerns in several domains, or areas, of skill. The Preschool/Elementary
student profile differs slight from the Secondary student profile. The forms are used for all
students identified as eligible to receive special education supports and seBxeesa
kindergartener may show aptitude in an area that may, one day, lead to a job. Encouraging and

buildi ng upon every strength increases the studen

Unlike judgments, performance can be measured and, therefore, objectively evaluated.
When filling out the student profil e, the tea
performance.

For exampleif 10-yearold John shows strength in math but is challenged by readimg,
strength in the Academi c Boovaarade lexelo(ud) th méite not e
comput dtnisare@ad( of YAHoodndcear mamihght be noted as
(4.0) is | ower because Johnés reading | evel of
(insteadndft frleead swdrd probl em

The completed IEP will include specific goals and objectives where applicable, which must
be measurablelhe student profile is a good reference from which to address concerns and build
upon strengthsWording descriptions on the student chart in terms of performance whenever
possible wilhel p when identifying the studentds pre:
functional performance and writiredpjectives
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Notes about specific domains located on  the Student Profile

1 Academid Note performance in all critical areaswhere there is no concern,
list strengths.

1 Recreation & Leisured Strengths listechere may offer clues to developing effective ways to support

educational and neacademic activities.

1 Community Participation and Home & Independent Livingd Descr i be the studentos |

involvement in these areas. List strengths and concerns indentified by team members.

1 Jobs & Job Trainingd Note skills applicable tgotential employment opptinities. For older students,
note any jobs or job training the student has had.

1 Postsecondary Training and Learning Describestrengths and concerns related to {so&ibol plans for
students 14 and up.

1 Independent Living i Note skillsapplicable tdiving independently, include areas that need developing.

1 Other Educational Areasd Here is where to include atit h e r areas that i mpact

experience, such as health matters, communicatforsical or emotional factors, or behavior

1 Additional Information Considered by the IEP Teamd Include results from a variety of assessments

including transition and functionalocationalassessments and in the case of a child transitioning from

IDEA Part C Programs, consider Part C data and sisee information.

TIPS FOR DEVELOPING A STUDENT/FAMILY VISION
A Vvision stat ement mu s t be tailored

describes what the family and the student hope to achieve e i r vi si on f-or

school future. In some cases, it may provide a general descrgftexpectations over time. In
others, it may reflect more immediate and specific desired outcéiteer way, a family vision

provides a common foundati for dialogue and allows the team flicus on developing a
plan that will help the student set and reach realistic goalseatide his or her aspirations.

Checkpoint A vision statement :
Summarizes what the student and family want for the student.

Describes the studeistexpectations and hopes for the future.
Addresses the studd@ntfamilyGs situation and/or concerns.
Is developed through dialogue with the family and/or student.

t

Can andashould be revised as circumstances or aspirations change.
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Examples of vision statements

1. Tomdébs parents are pleased with his progress i
legibly. They have expressed concern about his very short attentionTspa would like to
have gob someday. His parents hope the IEP team will be able to suggest activities that will
engage Tom and help him be able to focus his attention for longer periods of time.

2. Rose and her parents feel she has made great strides in devgleitey independenaand
responsibility Rose is selecting appropriate clothes and is completing homework without
frequent reminders. Rose would like to eventually work in child care. &enfs hope that
she can one day live independently.

Note: When developing an IEP for students in New Mexico who are or will be 14 or older
during the year the IEP will be implemented, the vision statement should be reflected in
and incorporate thestuden6s goal s f or ap p-seoopdarygodle measur abl

As part of the commitment to include and i
schoolmay wish to offer theParent Report QuestionnairédAppendix AS5,). This could be
included with thePrior Written Notice of Meeting (Appendix A4,) to the parents for them to
complete and bring to the IEP meeting ibrmore appropriate, the form could be filled out
during the IEP meeting as parents verba#igpond. Whether collected on this form optlgh
other meangnformation from parents should be incorporated into the resulting IEP.

Consideration of Special Factors

Federal regulations require that the IEP team considerfdh@wing six special
factors when developing an IEP for a student eligible unddDtBA.
Visual impairment/blindnessSgeeAppendixB-1
The IEP team must Addendum for Braille Instruction)
consider how the Hearing impairment/deafneéSeeAppendixB-3d the

addendum for Communications Considerations Bnd

communication
needs of students

who are deaf or 49 for guidance on completing the addendum.)
hearing impaired . Special oral/written communication needs

will be addressed. . Limited English proiciency

Assistive technology needs

Behavior that impedes learning
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To complete this portion of the IEP, consider each question carefully. @asakno based on the
response. If any question is answeyes,the IEP team must describe how the need is to be
addressed. Because of their broad nature, the two areas of assistive technology and behavior can be
particularly challenging for the IEP team. They are discussed in more detail on the following
pages.

ASSISIVE TECHNOLOGY

Assistive Technology (AT) is a device or service providedstudents who need
specialized equipment to have access to the general curriculum angrove the functional
capabilities of the child. Any device or tool that helps the stuldamtd ranging from a simple
pencil grip to a specially designed désk considered assistive technologyl services may
include both the provision of the technological devices and the consideamices for
assessment, application, or training in the as maintenance of thaevices. It is important to
note that AT is not limited to students with severe disabilities. The IEP team needs to consider
assistive technology eligible under the IDEA regardless of the type or severitydidabdity. If
the EP team does not feel it hasough information about AT to determine whaty or may not
be appropriate for the student, team should determine if an AT assessmeneeded. The IEP
team is responsible for developiag educational program that wiliqwide a FAPE for the student;
to do that, the team mueeeds brd gaals ahd mustsconsidesallo n  t h
strategiesand accommodations necessary to allow shalent to make reasonable education
progress, including assistive techngloghe team may consider the following questions:

1. What task do we want this student to perform that he or she is unable to do at a
level reflecting his or her skills and/or abilities (writing, reading, communicating,
seeing, hearing...)?

2. s the student currently able to complete tasks with the special strategies or
accommodations already in place? If yes, then document.

3. Is there available assistive technology (devices, tools, hardware, or
software) that could be used to address this thsgd? what?

4. Is the use of an AT device, AT service, or both, necessary for the student to
perform this skill more easily or efficiently in the LRE? If yes, then document.

Assistive technology is just one type of related service or supplementary aiblgpassi
designing an IEP for a student identified as eligible for special education services. To comply
with state rules and federal regulations regarding consideration of special factors, the IEP team must
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consider assistive technology for every studeigitdéé under the IDEA and, upon making an
informed decision, provide the nesasy devices, services, or both

TIPS for CONSIDERING BEHAVIOR AND DISCIPLINE

One of the special factors the IEP team must consideibishavior? specifically, whether or
not the sSOAAT 06 O AAEAOEI O EIi bArAnhailof dher® WithGegdtdi® 1 AAOT
AAEAOGETI O OEAO ET OAOEAOAO xEOE OEA IEPGGAKaE OGO 1 x
the responsibility to address the behavior in a manner consistent with the severitgf the
problem. The three avenues for managing problematic behavior include the following:

1 address the behavior concerns in the IEP through measurable goals and
objectives/benchmarks when appropriate.

1 conduct a Functional Behavioral Assessment (FBA)*.
1 develop andmplementa Behavioral Intervention Plan (BIP)

A RECOMMENDED Measuralde goals and objectives/benchmarks,

OBEST PRACT if appropriate, regarding behavior are developed the

*Though not required same way as those for academics except instead of
until a student has
been suspended for

basing them on the present levels ofacademic

10 school days, achievement and functional performance, they are
conducting a FBA for
any persistent or

problematic behavior suggested that a Functional Behavior Assessment

IS ECOMMENCET: (FBA) (Appendix B-5) be conducted to provide that

based on functional behavioral performance. It is

baseline, or starting point, from which to set measurable goals and objectives/benchmarks,

if appropriate, or to develop aBehavioral Intervention Plan (BIP) @Appendix B-6). An FBA

EO Al AOOCAOGOI AT O OEAO AgAI midkes & FlatichéhpAAT 06 O
between a behavior and the relevant factor©® EAO | AU AA ET OAOZAAOET C x E(
I OEAOOG 1 AidbeEof §h8FBAM ik b identify the circumstances under which

problematic behaviors occur so an effective intervention plan can be designed. From the

baseline information gathered in an FBA, the IEP team develops and implements a ,BIP

which describes posiive interventions and/or accommodations designed to address the

reasons the target behavior is happening and strategies for redirecting Appendix B-6)

For further guidance refer to theAddressingStudent BehaviofTechnical Assistance Manual

on the PEDNebsite at http://www.ped.state.nm.us/SEB/technical/index.html
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Discipline

In order to function as a community, all schools have a general sefdldiscipline
planor code of student conduct, including specific policies and procedures regarding expected
andacceptable behavior. As part of the IEP for a student eligible under the IDEA, the IEP team
must decide if the student can follow the schwadle plan as is. If mdifications and/or
instructionalaccommodations are needed, they must be described as measurable goals and

objectives i n tBheP swausd ethet vOesl olpeePd tld addr es s
BIP must be included in the IEP.

School personnel must be fully aware die regulations under tf
IDEA, and the New Mexico rules regarding discipline ofclald
eligible under the IDEA do not apply students identified as gifted

Checkpoint

If not available on site, paper copies of the IDEA can be obtain
most public libraries and electronic copies can be obtained @hlioagh
the U.S. Department of Education, Office of Special Educe
Programs QSEB at www.ed.gov/offices/OSERS/IDEA/regs.htn
The New Mexico rules can be obtained online throughNMPED
at http://www.ped.state.nm.us/SEB/law/index.html

Tips on Present Levels of Academic Achievement and
Functional Performa nce

Under the IDEA and NMPEDules, the IEP of a student with a disability must contain a
stat ement @dademit achisvermedteamdtfumcional performance, inclutbmagthe

di sability affects the st ud elrdridwum;ionfar préseheome n t

children, h o w taffeets his brihdr ghidicgpatiahiin ecaividies.! 1 t y
Commonly referred to as PRESENT LEVELS (Present Levels of Academic Achievement

t

h

ar

and Functional Performance), tdecument must describe thempact of a student 6s

performance in the areas identifiedcademic or noacademic (including behavior).

The part of the | EP that addressedlueprinte st ude

for the whole IEP document. It establishee base from which the other componentsark and
supports and links together the entire structure. The purpose of the statememieistitp
precisely where the student is currently functioning and thereby laying the groundwork for
developing an gpopriate and quality plan for him or her.
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To record the Present Levels, the IEP team should develop statements that give a
specific accounp f the studentoés skill s, knowl edge, be
addressed in the IEP. The Present leghould also indicate problems that interfere with the
student 6 s educ a¢edsoohtheastudent sbehataall partidipanes (including any
outside service providers) haveasturate picture of the student.

The information on the Present Levels should be:

V Currentd based on recent data, observation,

The stwuder
PRESENT LEVEL is
based on

information that is:

i Current

and evaluation;

V Relevandr el at ed to how the St u
affectshis or her education;

V Specifid described as precisely as possible;

. V Objectivéd unbiased and from a variety of sources,
i Relevant

N Specific
i Objective
fi Measurable

suchas formal observations, work samples, input from
teachers, parents, service providerormal and informal
assessments and tests; and

V Measurabked conclusions from assessments, test
scoresand other quantifiable data.

When the information used to develop Present Levels statements are current, relevant,
specific,objective, and measurahlthe IEP team can make beitdormed decisions about setting
goalsfor the student and identify appropriate services, placements, and programs that meet his or
her needs. I't also allows the student o6kdo progr e
the next.

The Preschool/Elementary and Secondary IEP forms are designed to record present levels
of academic achievement and functiopatformance. The remainder of the IEP will be based on
these statements. If the Present Level is vapuead, ad/or subjective, the IEP will be
ineffective. Conversely, if the Present Level is clear, speaifid,incorporates both objective and
measurable baseline data, the IEP will targetraeelt the needs of the student. When the following
two samples are compared, the differebneeomes obvious:

WEAK:
Area of NeedAMath A Reading/& Written Language/ Behavior A& Other
Present Level of Educational/Behavioral Performance:

Jackisa poor reader . He doesnodt have ghoeo dh ansonrédt a't

made much progress. Jack needs more help.
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This PRESENT LEVEL statemelgavesmany unanswered questions:

REVISED:

In what grade is Jack now? At what precise grade
level is he reading? What was used neasure his
reading level? When was lst measured? What were
his scores in each area of
word attack skills? On what basis was it determined that
his wordattack skills are not good? What kind of help
has Jack been getting? What progress wapected

and how shouldpogr ess be measured?

difficulty related to hisdentified disability?

Area of NeedZ Math A Reading& Written Language/ Behavior A Other
Present Level of Academic Achievement and Functional Performance:
Jack is in his second month of third grade (3.2). He was tested four weeks ago using

the reading textbook placement test. He scored at low second grade level in

comprehension (1 yr. below glevel) and middle first grade level in word attack

skills (1 1/2vyrs. below gr. level). Jack has been workimigh the reading volunteer

tutor 2 hrs/wk for the last four school months as an informal intervestiateqy. It

was hoped that Jack would test now at no more thathaligiear belowgrade level.

Upon forma evaluation, also done one month ago, it was discovered that Jack has

visual and auditory processing deficits. Jack has difficulty finding his place in a

book or on a page and difficulty copying from the board, book or paper. Jack

requires specific directsmall group instructions to compensate for his processing

difficulties.

The student 6s

whi ch t he

t eam

S

first | EP te Begiraimplementing specal b as el
education and, if appropriate, relatgetvices. The Present Levels statements are the blueprint on

assesses t he student 6s needs,

attainable annual goals with objectives and/or benchmarks.
As the student continues to receive special education serwgs, information will be
gathered about what approachesdifications, and interventions are effective in assisting the
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student to learn. There will be measurable ways to track progress.fihel d6s | ear ni ng

become more evident.

At the first, and at each subsequent annual review, the IEP team will have, and should use, the
cumulative information available to develop even more precise Present Levels statements.
Pinpointing strengthdearning styles, and methods that have worked in the past assists the
team to define with evegreater precisigran effective IEP for the student.

Checkpoint  The following is a summary of a few key points to keep in mind whe
writing PRESENT LEVE statements.

V Consider the needs of the student identified by the evaluation. Write the PRESENT
LEVEL statements for those areas only.

V Ensure that there is a direct relationship between the identified aeddte present levels of
achievement angderformance.

V Use information that is current, relevant, specific, objective, measurable, and obtained
from a variety of sources.

V Use details about evaluation and test results, grade levelasaadsmendsparticularly data
that can be quantified byegrees or comparison to standards.

V Consider the observations by teachers (regular and spekiaation) and parents and input
from the student (either directly or ithe form of work samples or other evidence of
performance levels).

V Take into account #h effectiveness of any interventionsodifications, or supports that
have previously been implemented.

V Write a separate PRESENT LEVEL statement for each specific problem and/or need for
which an annual goal and objectives or benchmarks will be establifkegp the
number of goals to an amount that is attainable in 12 m@gnths

Transition Services: Students 14 and Older

One of the primary purposes of the IDEA is to ensure that children with disabilities are
prepared for employment and independenhdjviAt age 14, or sooner if appropriate, IEPs become
future-directed. Part of the IEP team discussion and deemading must focus on designing and
implementing an educational program and experiences that prepare students for transition to adult
life. These transitioqplanning activities are a required componen@anflEP for New Mexico
studentfdésdua ged
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Checkpoint If a student will reach thage of 14 during the IEP year, transition planning fc
secondary coursework must be included in the IEP for that year.

Incorporating transition into the IEP includes early identification of and planning for the
student 6s rneehwdgoalsdbdefmingm eainse of study. Transition makes education
relevant tahe student and is driven by these beliefs:

T The I EP represents and supports the vision

1 Transition helps prepare the student for the changed demands of life
after school.

1 Transition is an ongoing and outcoroeented process that includes commitment of
resources and collaboration between people and agencies.

1 The family, school, and adult service agencies share responsibility for ths&itan

1 Transition planning promotes relevant instructional objectives within the LRE,
including communitybased experiences as appropriate.

Transition services, therefore, must be a coordins@edf activities and/or strategies based on the
student 0s needs, i nterest s, and goal s t hat [
experiences, the development of employment atiter posischool objectives, and when
appropriate, thacquisitionof daily living skills and functional vocationalaluation.

Beginning by age 14, the studentodés | EP must

1 Appropriate measurable postsecondary goals based upeappgepriate transition
assessments related to training, education, employment, and where appropriate,
independent living skills.

1 A planned course of study designed to select high school coursed basassisting
the student to meet his or her pagshool goals and graduation requirements.

1 No later than one year before the student reaches the age of majority, the IEP must
contain a statement regarding the transfer of rightansfer of rights musbe
discussed at annual IEP meetings beginning at age 14.

Students in New Mexico may graduate using one of three graduation options leading to
a regular high school diploma. The IEam determines the most appropriate graduation option
basedonthestudd 6 s needs aisability mpact of t he
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Th e secondary | EP address t he student 6s gr
development of a course of study, the identification of graduation options to a regular high school
diploma, performance on the New Meax Graduation Exam, and continuing and transition IEP
requirements. Specific requirements and sample program plans can be found in the New Mexico
Public Education Department Technical Assistance and Training Resource Dodaradagtion
Options for Studas with DisabilitiesThe document can be accessed from the New Mexico Public
Educati on De p athttp:Avev.peil.statesnenlusSEB/technical/index.html

The document outlines three graduation options for students receiving special education
sewices tograduate with a high school diploma:

Standard Graduation Option: A standard program of study basagon meeting or
surpassing allequirements for graduation based on New Mexico Standards of Excellence, with or
without reasonable modifications @élivery and assessment methods.

Career Readiness Alternative Graduation Option:A career readiness prograbased
upon meeting New Mexico Public Educatibre par t ment 6 s empl oyabil ity
standards with benchmarks and performance standasds i dent i f i ed withort he st
without reasonable modifications of delivemyd assessment methods.

Ability Alternative Graduation Option: An ability program of study is based upon meeting

or exceeding IEP goals and objectives, with or witlreasonable accommodations of delivery
and assessment met hods, referencing skildl atta
clear and coordinated transition to meaningful employment or other appropriate day habilitation

or community membershi and independent living, as appropriate to meet anticipated
functional needs.

If the team chooses a graduation option other than the standard option, then the team must
document the reasons for doing Abeach annual review of the

The three | EP after age 14, t he team need

Graduation Options progress toward meeting his or her graduatequirements. If the
to a Diploma:

student is not progressing aspected, the team must decide
what adjustments need to be made
study.

1. Standard
2. Career

Readiness
3. Ability If the student has not met his or her graduation requirements

and peers are ready to graduate, theiclisnay choose tgrant

the student a conditional certificate of transition in the form of a continuing or transition IEP.

This conditional certificate allows the studenptrticipate in the graduation activities with peers,

but does not end his or hentitlement to services.hTe st udent s continuing
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must outline measures, resources, and specific responsibilities for both the student and the district
or charter school to ensure that the student receives a diploma on or before age 22.

Not e: When planning a studentds transition, t
federal and state requirements. When a graduation program of study is proposed, an

individual knowledgeable about high school curriculum must be included on the team.

When the IEP team meets to review the program of study and/or student progress to

determine if he or she has fulfilled graduation plan requirements, a building administrator

must be included on the team.

The foundation of transition planning is to providetiaties and experiences that will
enablestudents to reach their pesthool goals. This is achieved through coordinating each
s t u d eterests svith his or her needs. The IEP team identifies measurablgchost goals
based on results from formaldan i nf or mal transition assessments
of study is designed to assist the student in achieving theirsplogbl goals. fe team
continues to revise the program and bedimesprocess of connecting with outside agencies that
will help with the transition of the student fr@ohool to posschool life. The team is responsible
for ensuring that a student is linked to, and vatieive, needed paesthool supports, services, or
programs.

Transition is an essential part of the IEPan¥ student aged 14 or older in New Mexico.
Many factors havéo be considered, many different people have to be involved, and requirements

must be met under IDEA.

Example: At age 14, Ellen expressed an interest in cosmetology.

The team choosesppa i nt i ng c¢cl ass as one of
school courses, since cosmetology and painting are both activities
dealing with the artistic use of color to produce pleasing effects.

Each year the team continues to review and revise her program of
study, anl begins the process of connecting with outside agencies

such as the Division of Vocational Rehabilitation (DVR), and/or
having Ellen gather information on cosmetolagphools, making

visits, and so forth. It is now a requirement that an outside
agency be invited to the IEP.

In Appendix B-8 there is aTransition Planning Checklist, adapted fromi Tr ansi t i on
Requirement s: A Guide for St at es, bDi sQébrLiecatrsy,,
Storms and Williams which provides guidance for planning before, during and after an IEP. This
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comprehensive manual is available electronically on the followivgebsite:
http://www.rrfcnetwork.orfimagesstoriedmprrdTOP\Document¥ransitionrequirements. pdf

This technical assistance manual contains dttve& additional help and support with this vital
component of an IEP. This document was revised in May of 2000.

Checkpoint When developing an IEP that includes transition serviceflibaiing
must be kept in mind:

V In New Mexico, students aged ladiolder must have been invited to participate in
their ownIEPSs. Ifthe student does not attend his or her IEP, the LEA muststqes to
ensure that the studentdés preferences and

V  In New Mexico, any person who has reached hiter 18" birthday isconsidered to
have reached the age of majority and is an adult for all purpogsegherwise limited by
law. Unless there is a cotappointed guardianshiparental rights transfer to the student at
age 18Each annual review forahild who is14 must include a discussion of the rights that
will transfer whent he c¢chi |l d turns 18 and, i f appropri
plans toobtain guardianship prior to that time.

Transition Planning: Preschool/Elementary (Appendix B)

Life Span Transitionplanning for students in preschool and elementary grades is a
collaborative planning process designed to strengthen communication and continuity between
school programs. The process focuses on improving the academic and alrattiavement of
the student. Life Span Transition Planning f.
educational system beginning with the transition from IDEA Part C to IDEA Part B programs,
preschool to kindergarten, and from grade level to gladel, leading to positive pasthool
outcomesThe | EP team uses a coll aborative planni ngc
needs, and interests are considered when identifying special education services. Transition
planning for preschool andegnentary may include:

V development of learning skills; /3
identification of related services; y
the development of career awareness and readiness sKkills; gy N
participation in recreation and leisure community activities; =
participation incommunity activities;

< < <K< < <

development of communication skills;
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V development of social/emotional behavior skills;
V development of fine and gross motor skills; and
V referral for DD or DE waiver for children with significant needs.

Tips on Annual Goals/Standards/ Benchmarks
The next step in developing the IEP is to write one or more measaratlal goals for the

Each goal must student, supported by shaerm objectives and/or benchmarks

address a need
identified on the directonf or a studentds | EP. They mu

where appropriate. These goals provide the purpose and

student 0s change, baneasurable, and be directly related to the needs
LEVEL, be identified on thePRESENT LEVEL. Each goal must also be
measurable, and be
attainable within one
year.

attainable within one year. Using the writtdPRESENT
LEVEL achievement and performancstatements, the IEP

team must first prioritize the t udent 6 s needs. T h e
decide which and how many goals the student can reasonably be expected to attain within one

year. For some studentse team may need to construct stterin objectiveglogical breakdown

of the skill into distinct components) andimnchmarks (progressive steps toward the goal).

Note: The Preschool/Elementary IEP fornand the Secondary IEP form are designed to
write and develop a single goal. A separate copy of these pagjé be needed for each
annual goal.

SELECTING AND WRITING GOALS
In addition to the criteria above, when selecting

Constructing appropriate goals, consider both formal and informal assessments as well

an_d cqmpleteshort IS as the studentds i nt Witeegealss and v
objectives or benchmarks

is critical to planning an directed toward enabling the student to be involved in and

effective IEP for students progress in the genml curriculum. For example, Darin

who patrticipate in
alternate assessments.

does not complete writing assignments ingiven amount of
time. He struggles with handwriting, but he likes computers. A

good goal for Darinwould be that, within 12 months, he would complete 90% of class writing
assigiments on time using word processing program on the computénally, the IEP team

should write goals based on NeMexicodo s St andards f or Excell ence:
Benchmarks and Performance Standards as appropriate. The standards are located on the
following website:http://www.ped.state.nm.us/standards/
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Include these components in each goal:

V Conditions: under wha conditions progress will be measured
Behavior: identify measurable performance; actions by student
Criterion: quantifies how much, how often, to what extent
Timeframe: exactly when mastery is expecteohd

< < < <

Method of Measurement:how progress and/omastery will be measured.

WRITING SHORITERM OBJECTIVES AND/OR BENCHMARKS

For children with disabilities who take alternate assessments aligned to alternate
achievement standard#e IEP must contain a description of benchmarks or shaerm
objectives Once the goal isvritten, the IEP team must determine how progress toward the goal
will be measured. This is doty breaking down the goal into parts and then writing sieont
objectives and/or benchmarks. Tleam may decide to use either or both baseids judgment of
how the student may be best abléaitkle and realize the goal.

Short-term objectives are a logical breakdown of a task (or goafjo smaller, often
progressive stepseach of which may be a prerequisitethe next. For example, for a student
with a physical disability to realize tigwal of drinking from a cup independently, she must first be
able to grasp the cup, hold it steady, lift it to her lips, sip the drink, replace the cup on the table, and
release it without spilling. Each of these steps could become atshorbbjective toward reaching
her goal. There may be&everal intermediary steps, as in the previous example, but obviously,
there will be at least two or more sht®tm objectives neededrf each annual goal. A related
service provider would be helpful in developing objectives for a student whose evaluation results
indicate deficits that may need to beSeaddr ess
AppendixB-9)

EXAMPLE of a GOAL and SHORT-TERM OBJECTIVES for a student (Jason)

Goal: By the end of the school year, when asked to write his name, Jason will be able to write
his name independently 100% of the time as measured by teacher observation.

Objective#l: When asked, Jason Wikcorrectly spell his name orally 100% of the time.
Objective#2: When presented with letter cards, Jason will identify the letters in his wame
100% accuracy.
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Objective#3: When shown his name in print, Jason will copy it from the model with
100 %accuracy.

Annual Goal

Short -Term Objective #1 Short -Term Objective # 2 Short -Term Objective #3

't i s cl ear t lerdsitsdlfwal to$ding brekentddws intg praagressive
shortterm objectives. He must master all three objectives in order to reach the goal.
In place of objectives, Benchmarks,in contrast, describe the amount of progress

benchmarks can be a student is expected to make within a certain seguofent
used to delineate

expected milestones

time during the year in order to achieve the goal by the end of

of progress along a the year. Benchmarks are most appropriate for goals that

time line. involve increasing skill levels, rather than learning new ones.

For example, for atudent with the goal of improving his
oral readng from a 2.0 to 8.2 grade level, benchmarks may be set in thresth interval®

by October 15, he will read orally at 2.2 grade level, by Januaag B3 grade level, and so
on. Since benchmarks represent slellels along a time line, the year vk broken into two
or more time segments with defined levels of increased skill along the way.

EXAMPLE of a GOAL and BENCHMARKS for
Chris

GOAL (36 weeks)

Goal: In 36 weeks, Chris will be able to read aloud to an dduth a 3
familiar book for five minutes without stuttering. Benchmark
S (27 weeks)
1st Benchmark: By 9 weeks, Chris will read aloud to an aduttm a ond
familiar book for one minute without stuttering. Benchmark
_ o (18 weeks)
2nd Benchmark: By 18 weeks, Chris will read aloud to an adtdim 18t
a familiar book for two minutes without stuttering. Benchmark
3rd Benchmark: By 27 weeks, Chriwill read aloud to an adultom a (9 weeks)

familiar book for four minutes without stuttering.

The IEP team may choose to use shemn objectives, benchmarks, or both but must
base them on the specific needs identified in the present levels of academic achievement and
functional performance (PRESENT LEVEL). Both objectives and benchmarks must be
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measurable and represent progress toward the goal. Each specifies a skill or peddeval

the student must accomplish between his or her starting point (PRESENT LEVEL) and final
goal. Objectives and/or benchmarks guide the IEP team in the development of strategies (and
modifications as needed) to help the student realize the goal.

To write goals, objectives, and benchmarks means having to focus on measurable data
and observable behaviors rather than on though
describing circumstances and expressing desired results is a learned &libsIpractice and
requires vigilance in word choice. For example, Janet has a consistent pattern of physical

aggression. I f Janetds teacher reports that st
parents and teachers may say they wantdégarnt o Acont r ol hersel f. o Ob
Aconstantl yo and ficontrol 6 are not definabl e.
statement woul d reflect observational dat a, S
occasions for oraour peiods. During those times, she pushed or hit another student an average

of five times per hour. o6 The goal and objectiwv
terms.

I n addition to ident id aobjeativgsandrorebenshmésdoetiet 6 s ann
Preschool/Elementary IEP forand of the Secondary IEP formsk for additional information

critical to the success of the studentdos | EP.
1) Mark the area of need (as identified on the PRESENT LEVEL statement).
2) Identify the reference from New Mexibgss St andar ds for Excell ence

Standards and Benchmarks and Performance Standards.*
3) Select and write a measur abpresent lgvel®fl acatemia t rel e
achievement and functional performance. Goals for functioedbrmance may or may not
relate to the Content Standards with Benchmarks and Performance Standards.
4) Write the date it will be initiated.
5) Determine what objectives or benchmarks may be used.
6) Use one box for each objective or benchmark and check wiclf ithe objective or
benchmark is related to the studentds trans
Activity Box.
7) Write the objective or benchmark. Make sure it is specifimasasurable.
8) Each benchmark or objective must contain the following:
a. Criteria for Mastery(Example: 90% accuracy on weekly spelling test)
b. Anticipated Date of Mastery
c. Position/Agency Responsibl@lote: This line should not be filled in until after the LRE and
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Schedule of Services sections of the IEP are completed. At that point in the IEP meeting, the
team will determine which service provider or combination of service providers will
implement each goal.)

d. Method of Measurement

e. Progress DocumentatioifEachservice provider, as specified in the IEP, must document
progress on the objective or benchmark at least as often as progress is reported for
the general student populatiar as spelled out in the IEP.

Checkpoint Use this fivepoint list to check thevalidity of a written objective or
benchmark:

V Is it written in terms of what the student will do (not what someone will do for the
student)?

V Does it state the condition under which the student will demonstrate the behavior?
(in what setting? under what circumstances?)

V Does it define specific measurable behavior to be displayed by the student (not

gener al and subjective, such as Al earno or
V Does it specify what criteria will be used to measure progress or mastsgrijged
by degr ee, such as 9/ 10 ti mes, not MRAaccur a

V Is an evaluation procedure included with an expected time for the desired level of
attainment to be reached? (Within 8 weeks, when orally given a pair of words with
different shot vowel sounds, the student will be able to correctly identify the vowel
sounds with 80% or greater accuracy as measured/recorded by the service provider.)

Note: For more help, see AppendBc Writing Effective Grade Level ShoiTerm
Objectives. This hady onepage guide is also useful for selecting wording in writing

benchmarks.

Medical / Significant Health Information
(Preschool/Elementary IEP and Secondary IEP)
On this section of the IEP form, note what medications (if any) the student takes, plus any

significant medical/health information and/or the need for an individualized health plan or other
school health services as a related service. Also note any redatecks, such as catheterization
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or tube feeding that may be needed to enable the student to attend school. Identify what type of
physical education program is appropriate for the student. If the student requires assistance to
move around the school, motand describe his or her needs. Also carefully consider if
accommodations or supports are required for the student to be transported with peers without
exceptionalities in the LRE. If he or she has special transportation needs, identify them on the

IEP form. IDEA states that all persons who are providisgrvices needed to implement a

st ud KERMWtbe informed of their responsibility. Apecial Transportation Instructions

form is provided inAppendix B-10 to document and assist the transportationceffin

i mpl ementing the studentodéds transportation need

Extended School Year (Preschool/Elementary IEP and
Secondary IEP)

If a student has demonstrated significant regression of lear L
skills (relative to thecurrent IEP goals, objectives, and present levels \\\
academic achievement and functional performance) that cannetbeped \\\
in a reasonable length of time, the student may be considered ~
Extended SchooYear (ESY) services. If the team determines B8ty
is appropriate, it needs to document retionale on theAddendum for Determining
Eligibility for Extended School Year Servicesin Appendix B-11 and attach it to the IEP.
For furtherguidance please refer to the ESY Technical Assistaaceial on th&ED website.

Participation in District and State The IDEA and state

TeSting (PreSChOOI/Elementary IEP and regu'ations mandate that

Secondary IEP) students with disabilities
are to participate in the
district and state

L _ , testing. The IEP team
districtwide assessment programs, mcludlng assessments determines HOW the

The IDEA B regulations and state rules requires all child
eligible under the IDEA to be included in all general State &

NCLB (20 USC 6311). The IEP team has the responsibility €Tt 0| F o=l dilof| o2 (=

determine noif they will participate buhow they will participate.
Although the IEP team has the authority to designate how a student eligible under the

IDEA will be assessed, it must be careful to select testinthads (and accommodations as

needed) that arealid, reliable, and consistent with professional and technical standaelsEP

must contain a statement of any individual appropriate accommodations that are necessary to

measure the academic achievemeiat famctional performance of the child on State and district
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wide assessments. The selected accommodations must be consistent with State guidelines for the
provision of appropriate accommodations.

If a student is noteasonably able to participate in the standard test administraition
students without disabilities, the team selects the aygstopriate alternate testing meth&dr
Alternate Assessment, the IEP team must base its determination on multiple recards an
sources ofnformation, and the student must meet eligibility criteria for New Mexico Alternate
Assessment. Inmaking this determination, the IEP team must use Alelendum for
Determining Eligibility for the New Mexico Alternate Assessmenh Appendix B-12.

Checkpoint The team must indicate which testing method will be used to allow the
student to participate in district and state testing, as required by law. The
choices are a follows:

V Standard Administrationd The student takes the test without accommodations
or modifications.

V Special Educatiord Allowable Accommodations are accommodations that do not
interfere with the validity and comparability of scores.

Additional guidance regarding inclusion of students, allowable accommodations, and
prohibited modifications may be found in the New Mexico Statewide Assessment Program
Procedures Manual. This manual is updated annually and is located on the PED website at
http://www.ped.state.nm.us/AssessmentAccountability/index.html

Least Restrictive Environment (Preschool/Elementary and
Secondary IEP)

The IDEA provides that to the maximum extent possible, students eligible under the
IDEA should be educated with ag@propiate peers who do not have disabilities. It also
mandates that a student be given the opportunity to learn kRfBe The key concept is that
placement within the home school among peers is desirabltheblIDEA recognizes that an
Al ncl usi v atds na aways appnoprige nor does it always provide the LRE.

The extent to which an individual student with disabilities participates in the regular
education setting must be decided on a-tgsease basis. A wide range of placement options,
known as thecontinuum of alternative placements, must be available to ensure each
student is educated in the LRE for that individual. To determine the placement that offers the
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LRE, an inquiry into the unique educational needs of the student is requedEP team must

determine what, if any, aids and supports could enable the student to be educated in his or her
home school with agend graddevel peers or if an alternative placement would offerstident

the LRE. These issues are to be addresgeithdbteam andthe e amés det er mi nat i on
documented on the IEP.

Schedule of Services (Preschool/Elementary and
Secondary IEP)

This is the point where the IEP team considers which service providers are necessary to
deliver the regular and specialeation instruction and related services for achieving stated
goals.lt is also the point where the LRE setting decisions made previously are summarized. Keep
in mind that related services are the supporting services the student must have in orddit to bene
from specialeducation. These would include (but are not limited to) such things as counseling,
audiology servicespeech/language, physical therapy, interpreter service, occupational therapy,
psychological service, social work services, school hesdthices, and parent counseling and
training. If the IEP bridges parts of two school years, the Schedule of Services nuashpketed
twice, separating the services to be delivered in each school year.

Special education and, if appropriatelated servies may be provided within the
general education setting and/or special education setting. The schedsievioks is the

directive for implementing the studéduffiings | EP.
their responsibilities under thehsdule. It is vital that it is completed carefully, accuratelyd
specifically:

Checkpoint

V Identify the activities the student will participate in with the general student
population.

V Define the subjects within the general education program and ndtes itudent
does or does not need accommodations or modifications to participate in each area.
If so, complete the Preschool/Elementary IEP and the Secondary IEP

<

Instructional Accommodations or Modifications (explained in detail below).

V Provide the speai¢ schedule of special education and related services needed based

on the measurablgoals and objectives or benchmarks previously identified. The types,
amounts and frequen®f services, and the start and ending dates must be indicated
(example: 30 min/dy, 5days/wk)Not e: Thi s must be based on t
on what is convenient oravailable. Identify the service provider or team of providers
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by title (such as physicaherapist and regular education teacher) rather than by name.
Indicate thesetting (regular or segregated) in which the service will be provided. Repeat for
supplementary aids and servisegh as special transportation, school nurse, oisabool
based provider.

V Indicate what supports for school personnel may be needed to carry out their
responsibilities in implementing the IEP. For example, the regular education teacher
mayneed training with an unfamiliar device o
need. A monitored observation of students or a demonstration of the required
accommodationsr modifications may be necessary.

Note: The IEP team must notify any person expected to provide service, accommodations,
or modifications of their specific responsibilities in implementing the IEP. It is the
expectation that regular education teachers will be included among those whqwallide
special services to a child. However, regular education teachers may be either
uncomfortable or unprepared to do so without help. In Appendixs a twepart form is
designed to assist the IEP team in ensuring that a regular education teachertiBeabof

his or her responsibilities and is given the opportunity to ask for support in carrying them
out. The Teacher Modification NoticeB-13, lets the teacher know what is expected of him

or her. At the bottom is a sigand-return portion that will sewe as documentation that the
teacher was notified. The second page of the form, Teacher Request for Assifatfee
gives the teacher the opportunity to ask for help in carrying out his or her responsibilities
under the IEP. Again, thesignandreturnpbri on documents the teacher

V If there is a service that is delivered other than weekly, identify the service and its
frequency on the line provided. Have parents initial the information.

V Consider any possible adverse effects and/or safetyeass r el ated to the
placement.For example, a student may be physically much larger or smaller than the
other students; he @he may have a medical condition that may impact the student,
the teacher, the class, or tBsvironment; there may bebahavioral pattern that service
providers should be made aware tfie student may have a known reaction to
something that would not normally be expected. If any issue exists, explain it briefly
and how it should be treated.

VExamine t he s ntand &catiod sf sepvices avithmmegard to safety
concerns in thevent of an emergency and/or evacuatibfor any reason the
student would havedifficulty with or be unable to follow the emergency and/or
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evacuation procedures withthe general school population without assistance, an
individualized emergency and/orevacuation plan must be prepared for the
student.

Note: The plan should identify where the student will be at any time hod the student

Is to be evacuated from eachdation. A copy of thelan should be posted in each work
area the student attends as well kept in the appropriate administrative office. The
plan should bedetailed enough to show emergency response, assisting personnel,
routes of evacuation, and metdoof evacuation. Parents and guardians should be

encouraged to discuss the plan with the <chi

which the staff is unaware. It may be necessary to administer medicine, respond to a
medical emergency, or move tiséudent to a second, safer location. If the student has any
special needsregarding emergency and/or evacuation procedures, all staff who
interact with the student should be informed, and trained, if neededcaory out the
responsibility of ensuring the childs s af et y ian entefgency.eTheeplah o f
should be followed during drills, reviewed aleast once a year, and modified

as needed.

Consent for Services: Medicaid

In accordance with 34 CFR300.154 LEAs have the opportunity to bill Medicaid or other
public benefits or insurance programs in which a child participates for health related services as
documented in the <childds | EP. The federal
consistat with 34 CFR§ 300.9, each time access to public benefits or insurance is required.
Parents must be informed that if they chose not to provide access to benefits or insurance that the
public agency is required to provide the services at no cost to thet.pRarents must be fully
informed of the services, the frequency of the services, and the length of time the services will be
provided in order to bill Medicaid. The consent may be obtained one time for these specific

C

services and duration of servickesdent i fied in a childés | EP. Any

services are added; parents must be informed and must sign a new consent formalyErs
require the parent to provide consent or incur out of pocket expense in order for the child to receive
FAPE under the IDEA.
Additionally, the public agency cannot wuse a
1 the use of the benefits would decrease available lifetime coverage;
1 result in the family paying for services;

1 increase premiums or lead to disconétion of benefits or insurance; or
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9 risk loss of eligibility for home or community based services.
The State recommended IEPs include a section for obtaining consent to bill for services.

Level of Service / Setting (Preschool/Elementary IEP and
Secondary IEP)

A small, but very important section of the IEP form is recording the level of service
(hours the student is receiving special education service) and the setting (location of)services
These numbers deter mi ne dudaton serviegesTwedsmulasutem di n g

calcul ate the studentodés | evel of service and

To get the most accurate result, follow this guideline: when calculating level of service,
count hours the student receives special education and related services that are being
implementedvithin the regular education setting as well as those in a spliahtion setting.

For example, in &-hour day, the student receives a total of 3 hours of special edudc&ion
hours delivered in a special education setting and 1 hour in the regular education setting; the
other 3 hours, he is in the regular educatiettirsy and not receiving special education services.

Instructional Accommodations or Modifications

(Preschool/Elementary and Secondary IEP)

Accommodations and modifications are provided to the student to assist him or her in
participating and learning in the LRE. For many students, supplying supplementary aids or services
in the regular education classroom will allow the student &xlbeatedvith his or her peers without
disabilities. In other instances, modifying the educational program or setting assists the student to
progress in the general educatamriculum.

Accommodations and modifications must be determined on an individual basis and reflect the
Need help with true needs of the studewithout regard for ease of delivery or
Slelelnnlnalela i el g led ==- - availability. An accommodation for a student kitimited vision
Appendix B: Testing may be to provide largerint versions of classroom materials; a

Aedepineletileiiac il modification for astudent who has poor small muscle control and
Instructional

Accommodations &
Modifications

cannoffill in the bubbles on an answer sheet may be to allow the
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student to take the test orally or dictht answers to a recordd@he possibilities are as numerous
and varied as the students wieed them. (Se&ppendix B-14, Instructional Accommodations
and Modifications for more examples and guidance.)

Based on the identified needs of the student and measurable annual goals, the IEP
team determinesvhat kind of adjustments would give this student better access to the general
education progranand help him or her achieve the goals in the LRE. First, raksaof the
program must beonsidered, such as physical environment, instructional presentation, in
class and mandatedsting, specific subject areas, grading, homework and assignments, social and
behavioral management, technology and media, transpartatischool noracademic time, and
extracurricular activities. Keeping in mind that accommodations and modifications are to be
provided for any area that is directly affect
document accommodations and nficdtionson the IEP form.

Checkpoint Though accommodations may be useful in other areas, the
team must adhere to only those situations directly affected by
the disability. A good indication that an accommodation is
appropriate is that the IEP team is able to verbalize exactly
how the accommodation will offset the disability, not just

that it would be aenerallv heloful.

IEP Progress Documentation (Preschool/ Elementary and

Secondary IEP)

Il n developing the ITEP to this point, the |
levels, set measurable annual goals, considered objectives and/or benchmarks as appropriate, and
determined what accommodations and modiiices the student needs to allow him or her to
achieve those goals in the LRE. Federal regulations and New Mexico rules state that the progress
of students eligible under the IDEA should be reported to paperitedically (usually concurrent
with the issance of report cards). No specificogress reportindorm is mandated, but the
following should be kept in mind regarding content and scope: A progress report for a student
receiving special education services must be based on the measurable annjageat(forth
in the studentods | EP.

1. If the student has more than one measurable annual goal, a separate progress report is
required for each annual goal. If more than one service provider is implementing a single
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goal, thosesharing the responsibility fthe goal and service may combine their evaluation on
a singlereport.

2.  When objectives or benchmarks are included within the measurable annual goal, they must
be individually addressed. The objective or benchmark should be stated with the criteria
beingused to evaluate the progress.

3. For each reporting period, the service provider(s) must record the report dafieeahts
or her assessment of the studentdés progress
benchmar ks and by wh aprogrese wds evhllateld. Thehservics t ud e r
provider(s) should elaborate on this with a narrative comment.

Note: Include in the progress report suggestions of what the student could do to
accelerate or iIimprove his or her (ondgegr ess. T
from the present to the future and give the student and parents something concrete to
focus on as they look ahead. Some examples of teacher comments for next stéjs mig

be these:

0 Increase class participation. d Ask for help more often.

0 Organize materials. 0 Work more independently.

0 Have better attendance. d Maintain concentration.

0 Participate more with peers. 0 Follow class rules.

o0 Show more effort. d Make up missed wok.

0 Practice and memorize. 0 Complete homework.

0 Opportunity to mentor or lead. d Practice skill in the everyday world

Appendix B-16is aContact Logf or m f or ease of tracking eact
with the studer@ ensuring clear documentation of actual time spent witrsthdent as well as
specific records of time missed and the reason (holiday, absence, etc.)
In the Preschool/Elementary PHorm andthe Secondary IERorm, the team documents how
oftenand inwhatformt he parents will be informed of the s

First, each member of the IEP team documents his or her participation by signing and
dating theMeeting Participants section.

Second, parents acknowledge that they \yaren the opportunity to participate in the IEP
development and the recommended placemensandces, the information was presented in an
understandable manner, and they have redeavcopy of their procedural safeguards. They
initial the Parent Rights section. The NMPED developed a Parent and Child Rights in Special
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Education. This booklet is located on the NMPED website : at
http://www.ped.state.nm.us/SEB/index.html

Third, the next sectiorAge of Majority, notifies parents (and the student) of the law
with regard to studentds rights when he or S
discussed in detail.) If applicabline student and parents can be given ayadpAppendix C,
The Student Bill of Rights).
Finally, the Case Manager/IEP Team Coordinatorsection designates by signature the
person who assumes responsibility for ensuring that everyone involved in the implementation of
the IEP has access to it andjigen the information necessary to carry out his/her responsibilities.

Prior Written Notice of Proposed Actions
(Preschool/Elementary and Secondary |IEP)

Federal regulations and state rules require that parents of a child eligible under the IDEA be
informed of andconsent to any actions that would initiate or changeditification, evaluation,
educational placement, or provision of a FAPE for thhkild beforeimplementing the proposed
action.

In developing the IEP, the team assesses and identifies the strengths and needs of the
student, sets measurable goals, and proposes specific actions be takenasaomasodations
and modifications of the gendraducation program, providing special education eeidted
services, or recommending alternate placement.

First, a summary of the IEP meeting is documented. The date of the meeting is recorded,
followed by a brief but specific indication of whaatd was reviewed during the discussion of
possible speciaducation and related services for the student.

Next, all items that were proposed or options that were
*The pare considered are noted, regardless of the source.* Each is marked
proposals (if any) accepted or rejected and why. It is important to keep in mind that the

must be i t ems mar ked Afacceptedo ar e i nten

ponsidereq and implemented for the student under the IEP. Once accepted and
included in the

. consent given, if appropriate, the directives of the IEP become a legal
documentation.

obligation.
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The final steps of the IEP fulfill the requirements under the law regarding parents:

=

Secure written parent consent, if appropriate, before implementing the proposed actions.

|

Ensure that parents have been informed ofuartterstandheir rights.

1 Give parents the opportunity to ask for clarificatiahsagree with the proposed actions, or
request another IEReeting.

91 Offer parents assistance in understanding procedaf@guards and due process rights by
listing specific contacts at the local arstate level and informing them gfarent advocacy
support.

1 Document that the content of the notice was translatedefe ded i n t he par e

primary language, and #o, by what method and by whom.

*Rememberii If
a student reaches
18 and does not
have a legal

guardian, the
student has the
sole right to accept
or refuse actions.
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When the IEP Is Completed...

When the IEP meeting is over and all members have signed the document, the IEP is
completed. It may seem as if this is the end, but completing the IEP is just the beginnirtg ef then 6 s
responsibilities to the student. Until itimplementedthe IEP is just a plan.

It is expected that the IEP of a student will be implementaglementing the IEP involves
ensuring that all those sharing responsibility pooviding services for the student as identified in the
IEP document are aware of their role in tit@n and are prepared to deliver service. All members are
responsible for ongoingvaluation othe student and regular reporting of progress. It is important
that each service providelocument his or her contact with the student and be accountable for that
portion of the IEP he mhe is designated to fulfill.

The parents should bevgin a copy of the completed IEP document and encouraged to
communicate with the school about their child. If appropriate, the student should also éduried
of the provisions in the IEP and what is expected of him or her.

Once implemented, the IERRd i nes t he studentods i ndionei dual
year. It must be reviewed at least annually but should be reviewed more often if, atnany
during the year,

0 concerns about its effectiveness are raised,

0 services are not being provideddefined,

0 the student is falling short of expected progress,

0 there is a change that affects the appropriateness of the existing IEP,

0 new factors or circumstances arise, or

0 the parents or student request a review.
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Conclusioninl t 0 s t he Law

34 CFR§& 300.323
(a) General. At the beginning of each school year, e¢
public agency must have ieffect, for each child
with a disability within itsjurisdiction, an IER
as defined in 34 CFR § 300.320.
(b) IEP or IFSP for children aged three through fiv]
(1) Inthe case of a child with a disability aged thi

through five (or, at the discretion of the SEA, atwu

yearold child with a disability who will turn age three during the school year), the IEP

Team must consider an IFSP that contains the IFSP contenudfmgl the natural

environmentsstatement) described in section 636(d)of the Act and its implementing

regulations (including an educational component that promotes school readiness and

incorporates préiteracy, language, and numeracy skills for childrethwiSPs under this

section who are at least three years of age), and that is developed in accordance with the IEP

procedures under this part. The IFSP may serve as the IEP of the child, if using the IFSP as

the IEP is

(1 Consistent with State policy; and

(i) Agreedto bytheageneynd t he chil dés parents.

(2) In implementing the requirements of paragraph (b)(1) of this section, the public agency

must

) Provide to the c¢childbds parents a detail

IFSP and an IEP;nal

(i) If the parents choose an IFSP, obtain written informed consent from the parents.

(c) Initial IEPs; provision of servicesEach public agency must ensure dhat

(1) A meeting to develop an IEP for a child is conducted within 30 days of a determination
that the child needs special education and related services; and

(2) As soon as possible following development of the IEP, special education and related
servicesaremadeaa i | abl e to the child in accordanc
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PARENT CONSENT FORM FOR EDUCATIONAL EVAL UATION

To the Parent(s)/Guardian(s) of Date:

Following a discussion with schopérsonnel acquainted with my child, | authorize the use of
school educational diagnosis to aid in the planning and to assist in the guidance of my child.
| understand that this evaluation may include administration of the following assessments:

[ ] Intelligence tests (IQp designed to measure learning ability or intellectual capacity
(learning and thinking skills associated with mental ability)

[_] Functional thinking assessment designed to evaluate how the child applies and uses
his or her abilities in different circumstances

[ ] Academic performance assesses present levels in reading, math, language, etc.
[] Achievement test® measures mastery of skis and knowledge acquired

[]Behavior and psychological assessmenttests how the child feels, reacts, and adapts to
different social environments and situations; assesses socidlits

[ ] VisuaFmotor integration tests? checks coordination, balance, eye movement, eye-
hand coordination, form recognition, and visual memory

[ ] Auditory processing? checks speed and accuracy of processing what is heard, ability to
recall detail and order, and association of sounds and symbols.

[] Speech and language assessmentissesses symbolic communication in speech,
language, or hearing, including articulation disorder, language disorder, and voice
disorder

[ ] OT evaluatiore assesses the ability to use and manipulate small muscle groups,
primarily the hands, which affect activities such as drawing and writing

[ ] PT evaluatiore assesses the ability to use and manipulate large muscles that affect
activities such running and throwing; assesses body control, balance, and coordination

[ ] Counseling and social work evaluation assesses individual, group, and family needs
and concerns that may benefit from additional support

Developing Quality IEPs Page62



[ ] Audiology evaluatior? determines the presence and/or degree of hearing loss and the
selection and fitting of hearing aids

[] Classroom observation a trained professional dserves behavior in natural settings
and records or classifies each behavior objectively as it occurs

[ ] Vocational evaluatiors assessment to determine the eligibility and appropriate
programming for students receiving vocational education, including assessment of
skills, aptitudes, interests, work ethic, and social skills

[] Adaptive behavior assessmert AOOAOOAO OEA O Gdbfficikicamd 1 AOAI
social responsibility in a number of domains, including (a) independent functioning, (b)
physical development, (c) economic activit, (d) language development, (e) numbers
and time, (f) vocational activity, (g) seHdirection, (h) responsibility, and (i)
socialization

[] (other)

) EAOAAU AAOOCEAU OEAO ) EAOA AAAT AAOEOAA i
2ECEOO EI 3PAAEAI %AOAAOQEIT 806

Aware of these rights, Igive my permission for my childto be evaluated to determine
my child has a need for special education services.

Aware of these rights, do not give my permission for my child to be evaluated to
determine if my child has a need for special education services.

Name of Child:

Birth Date:

School:

Signature of Parent;

Date:

Interpreter:
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DETERMINATION OF ELIGIBILITY FOR SPECIAL EDUCATION

SERVICES
Student Name:
Date: School:
Evaluation: [_] Initial [ ] Re-evaluation

1. Explain how the IEP Team eliminated lack of instruction in reading or math as the
determinant factor in reaching a conclusion about the presence of a disability. (Not
applicable for gifted-only referrals.)

2. Explain how the IEP team eliminated limited English proficiency as a determinant
factor in reaching a conclusion about the presenaaf a disability. (Not applicable for
gifted-only referrals.)

3. %@bl AET EI x ET &£ OI AGETT AT1 OAET AA ET OEA
disability has an adverse affect upon his/her educational performance and ability to
progress in the gaeral curriculum or appropriate activities if the child is a preschool
child.

4. What Tier | and Tier Il interventions were implemented?

If no interventions were implemented, explain why.
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5. What information did the parent provide to be considered by the IEP team?

The IEP team has reviewed the referral and evaluation sources relevant to this
student and has made the following determination:

[ Not Eligible

[ ] The results of the evaluation show that the student does not meet all
necessary eligibility criteria for being a child with disability.

[] Although the evaluation show that the student meets all necessary criteria
for an educational disability, the IEP team has determined that the
OOOAAT 060 AAOAAOEITAI TAAAO AAT AA

[]Unable to Determine Eligibility

The following information is needed in order for the IEP team to reconvene
and make a final determination:

[ ] current classroom -based observations/assessments

[ ] additional information from:

[ ] additional assessment in the following area(s):

[ ] other:
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[ ] Eligible

This student is eligible for special education services because he/she meets
the criteria for a nd requires special education services under the following
disability (ies):

If the team agreed that the student is eligible for special education due to a Specific
Learning Disability, the team must also complete the DETERMINING THE EXISENCE
OF A SEECIFIC LEARNING DISRILITY form.

Persons listed on the following table (as applicable) must complete and sign their

section:

Title

Date

Signature

Parent

Parent

Student

Sp. Ed.
Teacher

Reg. Ed.
Teacher

District
Rep.

Evaluator

E Parents were provided a copy of the evaluation report and this determination of

eligibility on (date)
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Specific Learning Disability: Initial Evaluation Worksheet

A specific learning disability means a disorder in one or more of the basic
psychological processes involved in understanding or in using language, spoken or
written, which may manifest itself in an imperfect ability to listen, think, speak,
read, write, spell, or to do mathematical calculations, including conditions such as
perceptual disabilities, brain injury, minimal brain dysfunction, dyslexia, and
developmental aphasia. Specific learning disability does not include learning
problems that are primarily the result of visual, hearing, or motor disabilities, of
mental retardation, of emotional disturbance, or of environmental, cultural, or
economic disadvantage. (34 CFR §300.8 (c)(10)

The NMPED highly recommends that the Eligibility Determination Team (EDT) use
the following in making an eligibility determination under the category of specific
learning disability.

DUAL DISCREPANCY MODEL

(Required for Kindergarten through Grade 3
Optional in Preschool and Grades 4 — 12)

A. The EDT team must review and/or complete the following evaluations
and/or assessments:

° complete SAT file documentation

° data documentation to demonstrate appropriate instruction in
area(s)of concern using scientific, research-based interventions

° investigation and analysis of:

o academic

o medical (including vision, hearing, motor)

o family (including cultural, environmental and economic factors)
o social/behavioral history

o determination of student’s language and language of the home
interviews

° appropriate classroom observations in area(s) of concern (or
environment appropriate for child less than school age or out of
school)

° standards-based assessment documentation (e.g. SBA, district short-

cycle assessments, curriculum-based measures)

assessment of cognitive/intellectual ability if concerns exist

individual academic achievement assessment

individual assessment of processing skills

data analysis comparing student’s performance against State approved

grade-level standards (State mean)

o documentation of student’s progress on age or State-approved grade
level standards in areas of concern (calculating slope and comparing to
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