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2004-05 Charter Schools

Albuquerque Public Schools
Academia de Lengua y Cultura
1900 Randolph SE
Albuquergue, NM 87106

Amy Biehl Charter High School
8300 Phoenix NE
Albuquerque, NM 87110

Cesar Chavez Community School
1511 Central NE
Albuquerque, NM 87106

Charter Vocational High School
1011 Lamberton Place NE
Albuquerque, NM 87107

Charter Vo-Tech Center
1011 Lamberton Place NE
Albuquerque, NM 87107

Creative Education Preparatory
Institute #1

4801 Montano Road NW
Albuquerque, NM 87120

Creative Education Preparatory
Institute #2

69 Hotel Circle NE
Albuquerque, NM 87123

East Mountain High School
PO Box 340
Sandia Park, NM 87047

Horizon Academy Northwest
7939 4th St NW
Los Ranchos de Albug., NM 87114

Horizon Academy South
3713 Isleta SW
Albuquerque, NM 87105

Horizon Academy West
1900 Atrisco Road NW
Albuquerque, NM 87120

La Academia de Esperanza
5200 Sequoia NW
Albuquerque, NM 87120

Learning Community Charter School
4575 San Mateo NE Suite K
Albuquerque, NM 87109

Los Puentes Charter School
1106 Griegos NW
Albuquerque, NM 87107

Nuestros Valores Charter School
1021 Isleta SW
Albuquerque, NM 87105

Montessori of The Rio Grande
1650 Gabaldon Dr. NW
Albuquerque, NM 87104

Public Academy For Performing Arts
4665 Indian School Road NE Suite 101
Albuquerque, NM 87110

Robert F. Kennedy Charter School
1511 Central NE
Albuquerque, NM 87106

School for Integrated Academics
and Technologies

1500 Indian School Road NW
Albuquerque, NM 87104

South Valley Academy
3426 Blake SW
Albuquerque, NM 87105

Southwest Learning Center
1031 Candelaria Road NE
Albuquerque, NM 87111

21st Century Public Academy
3100 Menaul NE
Albuquerque, NM 87107



Alamogordo Public Schools
Lacy Simms Middle School
2501 Florida
Alamogordo, NM 88310

Carlsbad Municipal Schools
Jefferson Montessori Academy
101 South Canal
Carlsbad, NM 88221

Cimarron Municipal Schools
Moreno Valley High School
56 Camino Grande
Angel Fire, NM 87710

Clayton Public Schools
Amistad Charter School
3 North Main
Amistad, NM 88410

Espanola Public Schools
Espanola Military Academy
705 Industrial Park Road
Espanola, NM 87532

Gallup-McKinley County Public Schools
Middle College High School
200 College Road #9
Gallup, NM 87301

Jemez Valley Public Schools
San Diego Riverside Charter School
504 Mission Road
Jemez Pueblo, NM 87024

Walatowa High School
145 Bear Head Canyon
Jemez Pueblo, NM 87024

Las Cruces Public Schools
Alma D’Arte Charter High School
402 West Court Avenue
Las Cruces, NM 88005

La Academia de Idiomas y Cultura
1480 North Main
Las Cruces, NM 88001

Las Vegas City Public Schools
Bridge Academy Charter High School
1216 9t Street
Las Vegas, NM 87701

Questa Independent Schools
Red River Valley Charter School
504 East High Street
Red River, NM 87558

Roots & Wings Community School
PO Box 1152
El Prado, NM 87529

Roswell Independent Schools
Sidney Gutierrez Middle School
#4 East Challenger Road
Roswell, NM 88203

Santa Fe Public Schools
Academy for Technology and the
Classics
2395 Richards Ave
Santa Fe, NM 87504

Monte del Sol Charter School
4157 Walking Rain Road
Santa Fe, NM 87502

Turquoise Trail Charter School
13A San Marcos Loop
Santa Fe, NM 87508

Socorro Consolidated Schools
Cottonwood Valley Charter School
201 Neel Ave
Socorro, NM 87801

Taos Municipal Schools
Anansi Charter School
PO Box 1709
El Prado, NM 87529

Taos Municipal Charter School
PO Box 3009
Ranchos de Taos, NM 87557

West Las Vegas Public Schools
Rio Gallinas School
301 Socorro Street
Las Vegas, NM 87701



The Learning Community Charter School

Albuquerque Public Schools

4575 San Mateo NE Suite K Phone: (505) 332-3200
Albuquerque, NM 87109 Fax: (505) 332-8780
Email: vmartinez@tlcnm.net

Administrator Viola Martinez

Grades 6-12 Enroliment 165 Opened 2001
Charter Renewed

School Profile

The Learning Community Charter School provides a small school setting that is student-
centered and individualized. The interdisciplinary curriculum is delivered through state
of the art technology and software. Individual challenging learning plans are addressed
in a 4-day a week schedule with one day for tutoring, advancement, conferencing and
remediation. Art, physical education, and a variety of school activities contribute to
building a “learning community” school.

Student Profile

Ethnicity: 45% Hispanic Gender: 60% Male
45% White 40% Female
5% Black
4% Native American Special Education: 16%
1% Asian Free/Reduced Lunch Program: 16%

Pupil/Teacher Ratio: 16:1
Graduates 2004-05: 7

Faculty/Staff

10 Full-time Teachers
4 Ancillary Staff

Annual Budget 2004-05

State Funding $ 1,330,989
Federal Charter School Funding $ 150,000
Grants $ 12,000

Satisfaction Index 0.72
[The school Satisfaction Index is a mathematical compilation of data from surveys of administrators,
teachers and students. This figure indicates the degree of satisfaction with the charter school experience.]

The Synergy Group, Ltd. The Learning Community Charter School 2004-05



The Learning Community Charter School

Accomplishments

A Individual Learning Plans are developed for each student attending The Learning
Community Charter School. These plans serve to better meet the individual student’s
needs and personalize instruction.

A Classes are held four days a week with Fridays available for additional services such
as tutoring, conferences, remediation, make-up work, and advancement.

A A reorganization of classrooms, teacher assignments and student grade levels,
separating the middle school and high school students, has resulted in more effective
operations in their current space and improved student behavior.

A Activities such as basketball, school clubs, and academic competitions have been
added to the school program to increase student and family involvement.

A Concurrent enrollment with post-secondary institutions and other local partnerships
help students’ connect to their community.

For the future

The Learning Community Charter School, now located in a strip mall, is in the
process of looking for a new school location. The current facilities do not support their
programs nor do they have recreational areas for students. Continued work with their
vision of a “family culture” will strengthen the school’s program.

The Learning Comm
Chirter:se

g [S45te AdcE

4575 San Mateo Bl

Technological Integration
Students at The Learning Community
Charter School are offered technology-
based instruction utilizing state-of-the-art
computers and traditional software. The
curriculum is interdisciplinary in scope and
sequence. Students use individual wireless
lap-tops and PLATO LAB utilizing
diagnostic  software with prescriptive
follow-up lessons. This technological
approach has assisted the first graduating
class and is used by the staff in their daily
work.

The Synergy Group, Ltd. The Learning Community Charter School 2004-05



Taos Municipal Charter School

Taos Municipal Schools

PO Box 3009 Phone: (505) 751-7222
Rancho de Taos, NM 87557 Fax: (505) 751-7546
Email: taoscharterschool@newmexico.com

Website: taoscharterschool.org

Administrator Nancy O’Bryan

Grades K-8 Enrollment 160 Opened 2000
Charter Renewed

School Profile

The K-8 students at Taos Municipal Charter School attend at two different campuses in
Taos and Arroyo Seco. The Core Knowledge curriculum has been developed with
vertical alignment across grade levels and is enhanced by community projects, the arts,
music and Spanish instruction. This community school serves as an education alternative
for elementary and middle school students in the Taos area.

Student Profile

Ethnicity: 21% Hispanic Gender: 44% Male
66% White 56% Female
2% Black
7% Native American Special Education: 16%
4% Other Free/Reduced Lunch Program: 53%

Pupil/Teacher Ratio: 16:1

Faculty/Staff

14 Full-time Teachers
2 Part-time Instructors
5 Ancillary Staff

Annual Budget 2004-05
State Funding $ 1,041,000
Grants $ 58,000

Satisfaction Index 0.72
[The school Satisfaction Index is a mathematical compilation of data from surveys of administrators,
teachers and students. This figure indicates the degree of satisfaction with the charter school experience.]

The Synergy Group, Ltd. Taos Municipal Charter School 2004-05



Taos Municipal Charter School

Accomplishments

A In the previous school year, the Terra Nova test scores at Taos Charter School rose
from an average 62" percentile to the 72" percentile. Since opening four years ago,
the school has maintained high expectations for student achievement and remained
focused on intellectual and skills development. These improved scores help “boost
the academic standards” for the whole community.

A The school has worked in public relations and recruitment to achieve a greater
balance in the ethnic and racial make-up of the student body in order to be more
representative of the larger Taos community.

A A growing number of extra and co-curricular programs and clubs have been added at
the school including guitar, drama, model-building and CAD programs for middle
school students; outdoor adventures for primary students; a basketball program for
intermediate students; and chess, robotics, and ski clubs. A strong performing arts
program in drama has been developed through faculty, parent, and community
volunteers.

A Taos Charter School has recruited and maintained strong administrative leadership
and talented teachers, resulting in a low turnover rate among staff members.

For the Future

Taos Charter School will move to their new permanent site at the beginning of the
2005-06 school year. This will require the delicate transition of integrating the
elementary and middle schools students who have attended different school sites since
the school opened.

Respect and Responsibility

To ensure a smoothly running
school and to develop positive
relationships among students
from diverse communities, the
Respect and Responsibility
program has been adopted at
Taos Charter School.
Students participate in class
meetings, receive conflict
mediation training, and learn
a common vocabulary that
promotes pro-social
behaviors. This program is
credited for much of the
school’s success.

The Synergy Group, Ltd. Taos Municipal Charter School 2004-05



Turquoise Trail Charter School
Santa Fe Public Schools

13A San Marcos Loop Phone: (505) 982-5225
Santa Fe, NM 87508 Fax: (505) 982-5321
Email: sdavis@mail.sfps.k12.nm.us

Website: ttcharterschool.com

Administrator Sandra B. Davis

Grades K-6 Enrollment 450 Opened 2000
Charter Renewed

School Profile

Turquoise Trail Charter School is a neighborhood school rich with programs in music,
technology, art, and physical education. An advanced library supports the increased
population growth of second language learners. A strong balanced literacy approach and
Everyday Mathematics strengthen student achievement. Their creative approach to
teaching and learning utilizes hands-on projects and integration of the academic subjects.
The current focus includes instruction and materials for bilingual and monolingual
Spanish students.

Student Profile

Ethnicity: 68% Hispanic Gender: 50% Male
28% White 50% Female
1% Black
1% Native American Special Education: 17%
2% Asian Free/Reduced Lunch Program: 70%

Pupil/Teacher Ratio: 21:1

Faculty/Staff

28 Full-time Teachers
7 Part-time Instructors
7 Ancillary Staff

Annual Budget 2004-05

State Funding $ 2,333,956
Grants $ 447,090
Gifts/Endowments $ 10,588

Satisfaction Index 0.77
[The school Satisfaction Index is a mathematical compilation of data from surveys of administrators,
teachers and students. This figure indicates the degree of satisfaction with the charter school experience.]

The Synergy Group, Ltd. Turquoise Trail Charter School 2004-05



Turquoise Trail Charter School

Accomplishments

A

Turquoise Trail Charter School provides an excellent example of a published
curriculum, aligned to the state standards and benchmarks in “public friendly”
documents for community distribution.

In the category of a “large” school, Turquoise Trail has established itself as a strong
neighborhood school providing a variety of programs for students, parents and
community members.

Multiple diagnostic tools are used to individualize instruction in all academic
subjects. Successful grant writing continues to support many programs offered to
students.

Several years of hard work have resulted in a stable learning community through the
leadership of the school administration, governing council, quality staff, and
committed parents at Turquoise Trail Charter School.

As the needs of the school community change, Turquoise Trail Charter School has
adjusted and modified their hands-on, creative approach to curriculum and instruction
to meet these needs such as their dual-language program.

The addition of up-to-date playground equipment and continued attention to the
facility both inside and outside make Turquoise Trail Charter School an inviting
school community site.

For the Future

Developing and maintaining community partnerships will be an ongoing

challenge as the community neighborhood changes. Maintaining the school’s academic
achievements with the changing population of students while offering an enriched
curricular program will keep the staff working on individual instruction.

Turquoise Trail Learning Center

In addition to a basic elementary curriculum,
Turquoise Trail Charter School offers a variety of
learning experiences for both students and parents.
Students receive instruction in music, art, PE,
cooking, technology, library (world class), dance
and language. Parents are offered evening courses
in Parenting and Spanish/English. A variety of
groups use the school as a meeting location,
establishing Turquoise Trail Charter School as a
community learning center.

The Synergy Group, Ltd. Turquoise Trail Charter School 2004-05



Walatowa Charter High School

Jemez Valley Municipal Schools

145 Bear Head Canyon Phone: (505) 834-0448
Jemez Pueblo, NM 87024 Fax: (505) 834-0449
Email: fstrain@walatowahcs.org

Administrator Frances Strain
Grades 9-11 Enrollment 27 Opened 2003

School Profile

Walatowa Charter High School serves the pueblo community in Jemez Valley.
Walatowa provides academic rigor with an interdisciplinary college preparatory
curriculum that emphasizes math, science, health and up-to-date technology. Students
build personal foundations of respect through leadership, tradition and cultural values.
Students are exposed to the native and non-native world cultures to expand their
understanding and create cross cultural relationships. Along with the academic focus and
the cultural influence, Walatowa students are introduced to wellness study to gain an
understanding of a healthy lifestyle in mind, body and spirit.

Student Profile
Ethnicity: 100% Native American Gender: 50% Male
50% Female

Special Education: None Reported
Free/Reduced Lunch Program: 100%

Pupil/Teacher Ratio: 11:1

Faculty/Staff

2 Full-time Teachers
6 Part-time Instructors
1 Ancillary Staff

Annual Budget 2004-05

State Funding $ 560,512
Federal Charter School Funding $ 150,000
Grants $ 100,000

Satisfaction Index 0.76
[The school Satisfaction Index is a mathematical compilation of data from surveys of administrators,
teachers and students. This figure indicates the degree of satisfaction with the charter school experience.]

The Synergy Group, Ltd. Walatowa Charter High School 2004-05



Walatowa Charter High School

Accomplishments

A State-of-the-art technology is a major component of Walatowa Charter High School
instruction which includes on-line Advanced Placement courses.

A Walatowa Charter High School is working on strengthening community partnerships
for student and community learning. Los Alamos National Laboratory, the Forest
Service, and the Public Health Department were involved with student projects during

the school year 2004-05.

A Walatowa Charter High School’s partnership with Jemez pueblo allows the school
~ access resources such as the recreation center.
A The small school size contributes to close relationships across the learning

community.

For the Future

An administrative “fit” and appropriate staffing are the immediate challenges for
school success. Although the pueblo support is apparent, enrollment has not increased.
Cooperative work with the other pueblo charter school, deeper connections in the
community through service learning, and continual work to integrate experiential
learning within the curriculum will establish a foundation for Walatowa Charter High
School.

Experiential Learning
Walatowa Charter High School
students participate in a number of
interdisciplinary experiences which
include out-of-school components.
Students worked with  Forest
Service personnel on a project,
“The River Walk” to assess the
local ecological system. An
overnight Chaco Canyon trip
allowed students to connect with
their heritage and the environment
in a semi-integrated academic
project.

The Synergy Group, Ltd.

Walatowa Charter High School 2004-05
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Introduction

The question heard most often from inside and outside the charter schools is,
“How are the charter schools doing?”  After ten years in the national movement and five
in New Mexico, the essential question remains and the answers continue to be varied.
Perspectives are dependant upon the lenses through which the schools are examined.
From the perspective of this state report, the answer is that the charter schools are doing
as well as the state’s other public schools in almost any measurable terms. Charter
schools in New Mexico are in the forefront in serving satisfied families, staffs and
students.

National Charter School Week in May of 2005 saw approximately 3,400 charter
schools serving close to one million students across the United States and the District of
Columbia. This is the largest number of charter schools ever to open in a one year
period—450 new schools serving 76,000 students. In New Mexico, ten new charter
schools opened their doors to students for the first time in 2004-05, representing a steady
increase in start-up charter schools in each of the five years since the current state charter
school law was enacted. New Mexico charter schools accounted for almost one percent
of the national totals, with 43 charter schools serving 8152 students.

Charter schools are publicly financed schools run by educators, parents, and
private organizations. In New Mexico, the chartering authority resides with the local
public school districts. Districts are empowered to approve an application to start a
school and to revoke a school’s charter if deemed necessary. Charter schools must
depend on their local public school district as the official fiscal agent that actually
receives the school’s funds from state and federal allocations. The district then passes on
those funds to the charter school. The local district retains 2% of the per-pupil allocated
state funding. The remaining 98% of the state funding is budgeted for the school’s

operation by the charter governing council, the school’s administration, and staff.

The Synergy Group, Ltd. 1
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Charter schools have some waivers of required operational procedures; however,
most of the state and federal mandates for all public schools include the charter schools.
Charter schools in New Mexico may create 501(c)3, nonprofit foundations, as can other
public entities for fund raising or supporting or creating special programs. State
assessments of student achievement must be given in the charter schools as in all other
public schools. To graduate, charter school students, as all public high school students,
must complete a set number of credit courses to be awarded a high school diploma.
Teachers in charter schools and all other public schools must meet the state and federal
requirements to be highly qualified as well as licensed to teach in New Mexico. In
exchange for accountability of outcomes, charter schools do have flexibility and school-
level control over many key school decisions that are not available to other public
schools. The autonomy of charter schools is limited by state policies and laws intended

to regulate all public schools.
Data Collection and Analysis

Data collection and analysis for the 2004-05 NM charter school evaluation
remained essentially the same as in previous years. The purpose of the evaluation was to
provide individual school profiles as well as aggregated data that gives an overall portrait
of charter schools in the state. Both quantitative and qualitative data were collected,
using a variety of methodological approaches, including: document review, school site
visits, interviews, surveys, and classroom observations. Protocols were developed for
each methodological approach to insure consistency and reliability.

In an effort to determine how well the NM charter schools are doing, the 2004-05
evaluation was guided by two framing questions:

What do the data reveal about NM Charter Schools in each of the following areas?
A school demographics
A facilities
A curriculum and instruction
A student achievement
A constituent satisfaction

The Synergy Group, Ltd. 2
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In terms of investments in public education, what are the costs, benefits, and
accomplishments of the state’s charter schools?

Document Review

Numerous documents were reviewed regarding individual charter schools:
charter applications for new schools; the 2003-04 School Report Card for established
schools; faculty/staff rosters and schedules; student test score reports; school brochures,
advertisements, newsletters, and publications; curricular outlines; and instructional
materials. Additional documents reviewed included national research and reports on
charter schools, local and state newspaper articles on charter schools, and previous NM
charter school data.

School Site Visits

All 43 charter schools were visited by evaluation teams of two members each.
The site evaluators used uniform protocols, maintained extensive notes, and collaborated
in a debriefing and summary session following each visit to validate findings and
impressions through member checking. Each site visit included document collection, a
tour of the facilities, open interviews with administrators, and focused interviews with
teachers, students, and parents. Classroom observations were of central importance to the
site visits in order to identify trends in curriculum and instruction.
Interviews

Interviews were conducted with individual administrators and teachers.
Individual and/or focus group interviews were conducted with students and parents.
Over 500 interviews included 45 administrators (principals or directors), 152 teachers,
234 students, 94 parents, and 15 school district officials. The interviews focused on three
areas: the personal costs of working in or attending a charter school, the benefits
provided by charter schools, and the accomplishments of the school and/or the individual
students.  Additional interview questions included inquiry into the forms of
communication commonly used by the schools, use of alternative forms of assessment,
and views about the future of charter schools in New Mexico.
Surveys

Surveys for administrators, teachers and student groups were the same as used for
the 2003-04 evaluation. The survey data were used to ascertain levels of school

satisfaction of the groups as well as to compare school-wide attitudes with data from the

The Synergy Group, Ltd. 3
2004-05 Evaluation of NM Charter Schools



previous years. Surveys were returned by 63 administrators, 1015 students (grades 4, 8
and 11), and 438 teachers. For the second year in a row, scores from the surveys were
used to determine a School Satisfaction Index. Summarized results from all surveys were
returned to each school for analysis and planning. No surveys were administered to
parents; instead, the results of the Public Education Department’s annual Quality of
Education Survey were gathered for each school, aggregated and compared to statewide
data.

Classroom Observations

A major priority at each school site visit was the observation of teachers and
students at work in the classroom. Observations centered on instructional methodology,
teaching materials, student/teacher interactions, and evidence of student engagement.
Over 160 classrooms were the subject of formal observations, and over 2300 students
were included in those observations.

Data Analysis

Data analysis included compilation and comparison of both quantitative and
qualitative data. Demographic data were averaged and compared to other charter schools
and to statewide public school data. Qualitative data (from facilities tours, interviews,
and classroom observations) were coded and compared to determine trends and patterns.
Survey data were summarized by school, then averaged and weighted to produce an
index of relative satisfaction levels. Validity was insured by triangulation, member

checking, and peer reviews throughout the analysis stage.

School Demographics

Enrollment

In the 2004-05 school year, nearly two thousand more students attended charter
schools than in the previous year. The total enrollment for the year was 8152 students in
43 schools, up from 6429 in 34 schools in 2003-04. Aside from the increase in total
enrollment, the demographic make-up of charter schools has remained relatively
consistent over the past five years. Of particular interest to many in the state is the

racial/ethnic composition of the schools. A few schools have a predominance of one

The Synergy Group, Ltd. 4
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group over all others because their charter’s mission is to target a particular group of

students (such as Walatowa High School with 100% Native Americans students and La

Academia de Lengua y Cultura with 100% Hispanic students). However, on average, the

student demographics of charter schools relative to race/ethnicity are similar to that of the

state’s larger public school population.

Figure 1. Comparison of Percentage Enrollments by Race/Ethnicity
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Analysis of additional demographic data indicates the following:

A

Gender comparisons show that more boys (55%) attend charter schools than girls
(45%).

On average, 20% of charter school students are designated as Special Education, as
compared to a slightly lower enroliment (18%) across the whole state.

Of the 38 schools reporting numbers of students who qualify for free/reduced lunch,
seven indicate that 100% of their students qualify. On average, 59% of charter school
students qualify for this benefit, closely comparable to the 58% for the state’s public
schools.

The pupil/teacher ratio (PRT) in charter schools averages 16:1 as compared to a
statewide reported average PTR of 15:1. (Actual observation of charter school

The Synergy Group, Ltd. 5
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classrooms indicate an average of only 14 students, suggesting discrepancies in how
PRT is calculated.)

A In the 2004-05 school year, charter schools graduated 398 students, with graduating
classes ranging from 3 to 66 students.

Charter school enrollment in terms of the ages and grades of students served is
different from the traditional configurations found in New Mexico and nationally. The
vast majority of public schools typically serve students in either elementary, middle, or
high school grades. There are thirteen different grade configurations in NM charter
schools, ranging from one K-2 school to one K-12 school. Only three schools have a
typical configuration for K-6 students, but nine other elementary charter schools also
enroll middle-level students. Many charter schools serve middle level grades, but only
ten of them limit their enrollment to the middle grades (6", 7" and 8"). One charter
school began as a high school (9" through 12th), but has added two elementary grades
(3% and 4™). High schools by far dominate the charter landscape, with 22 charter high
schools (over 50%) established. Fourteen of these schools enroll a typical grouping of
students in grades 9 through 12. The remaining eight high schools include additional
grades.

School Size and Staffing

A number of charter schools are similar in size to other local public schools,
particularly in urban areas, but many of them are considerably smaller. The benefits of
smaller schools have attracted many to the charter schools. Data show that the average
sized charter school in New Mexico has 189 students. That number is deceiving,
however, because the schools range widely in size from the smallest school with 23
students to the largest with 589. Over half of the state’s charter schools have fewer than
200 students, a number frequently identified as the optimal size for an effective school.

School sizes fall into the following categories:

7schools......... 50 or fewer students
13schools......... 100 or fewer students
27schools . ........ 200 or fewer students
16 schools......... more than 200 students
2schools......... more than 500 students
The Synergy Group, Ltd. 6
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Charter schools must employ fully licensed, “highly qualified” teachers, the same
as any other public school. In 2004-05, 495 teachers were employed full time in charter
schools. Because charter schools have added flexibility in staffing, over 60% of them
also employ a combined total of 104 part time instructors, primarily in the arts, physical
education, languages, and other elective areas. Schools reported employing ancillary
staff in a variety of positions from bus drivers to secretaries to educational assistants.
Budget

Charter schools in New Mexico are funded in much the same way as all other
public schools—on a per pupil unit cost—but they have not had capital outlay costs
supported in the same way. Consequently, the schools must operate almost completely
on what they receive in state funding, although federal charter school start-up grants have
provided substantial support during the last five years. Data from schools indicate the
following about charter school budgets:

A State funding for individual schools ranges from $192,000 for the smallest school to
$3,200,000 for the largest.

A Last year, over a third of the charter schools (15) operated on less than a million
dollars each.

A New Mexico charter schools received over four million dollars in federal charter
school funding in 2004-05. Twenty-five schools (58%) in the state received federal
monies; these grants ranged from $25,000 to $460,000, with an average of $164,000.

A Thirty of the charter schools in the state (70%) applied for and received additional
grants, ranging from $1,000 to $447,000, with an average of $98,000. These grants,
totaling nearly three million dollars, came from such varied sources as the National
Endowment for the Humanities, the Pugh Foundation, and Kirtland Air Force Base.

A Currently, one in five of the state’s charter schools have been recipients of gifts or
endowments, totally nearly two million dollars in 2004-05. Gifts were as small as
$250 and as large as a $1,695,000 endowment.

Like any small business, charter schools must adhere to the rules of good business
management and the laws governing school finance. As in most other public schools,
fiscal resources seldom match educational need, so governing boards and administrators
work to determine the best use of their monies. Nationally, fiscal mismanagement is the
chief cause of charter school closure, but in New Mexico only one charter school has

been closed for this reason.
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School Facilities

One of the greatest sources of concern and frustration for charter schools in New
Mexico has been the issue of school facilities. The absence of capital funding to support
charter schools has resulted in schools housed in buildings not originally designed for
school students, the establishment of 501(c)3 accounts, and operational funds used to
develop the facilities. Site visits of school facilities in 2004-05 found that most charter
schools provided adequate facilities, albeit in unique and varied ways.

Food service is an issue for many schools, particularly in those with 100% of their
students qualifying for free/reduced lunches. Food service is provided in a number of
ways.

A School cafeterias in which food is prepared and served on site are found in just over a
third (35%) of the charter schools.

A About a quarter (23%) of the charter schools have catered lunches, provided at a
snack bar or contracted with a “chuck wagon” which brings in food for students.

Seven schools (16%) have lunch provided from their district’s central kitchen.
Another seven schools (16%) require that students bring their own lunches.

In four charter schools, meal services are not required for students because of their
morning, afternoon or evening schedules.

Another issue for charter schools has been providing for school libraries. Library
facilities are generally less than adequate in charter schools, particularly in schools open
for only one or two years. Most established schools (open for three or more years) have
built moderate to excellent libraries or provided library services through Internet
capabilities or shared resources with public and mobile libraries. Turquoise Trail
Elementary, San Diego Riverside, and Cottonwood Valley have developed their school
libraries into community libraries for all to share.

An additional concern has been areas for outside play and recreation space. In
general, charter schools that serve elementary students have provided excellent
playground and recess areas for students, often adding state-of-the art equipment during
their second or third year of operation.  Schools serving primarily middle and high
school students have marginal outdoor space for students, most often providing only

limited space for eating and socializing.
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As “new” schools, the integration of computer technology has been an important,

if not central, feature of educational programs in charter schools. Adequate to exemplary

use of computer technology is found in most schools.

A

Most charter schools have invested in substantial computer hardware, but in two
schools the only computers available are at the teachers’ desks.

In two other schools, the only computers are found in small clusters in each
classroom.

Thirty percent of the charter schools have clustered their computers in labs for
students or portable wireless computer systems for students.

Sixty percent of the charter schools have all of the above: individual computers for
teachers, computer stations (from two to seven) in classrooms, and full computer labs
for whole class instruction.

Finally, programs that require specialized facilities and equipment generally

suffer in charter schools. These are science, the arts, and physical education.

A

Adequate facilities, equipment and supplies for science are found in only a few of the
charter schools (e.g., Monte del Sol, Moreno Valley and East Mountain High School).
Those charter schools that are building their own facilities, however, have included
science labs or are taking advantage of outdoor laboratory opportunities.

Special facilities and supplies for the arts (music and visual) are non-existent or
barely adequate in most charter schools. Only six schools have excellent facilities
and supplies, excluding those schools with a focus on the arts such as the Public
Academy for Performing Arts and Alma D’Arte.

Physical education fares somewhat better in terms of facilities than the arts and
sciences. Most schools, but not all, attempt to include a program of physical
education.  Elementary schools have provided recreational areas for recess.
Secondary schools with little outdoor space and few gymnasiums have largely
utilized nearby gyms or fitness centers for physical education.

Although school facilities have remained the major concern for most charter

schools each year, it is the one area in which every school has improved every year.

Curriculum and Instruction

Curriculum

One of the goals of the New Mexico Charter School law was to provide a venue

for school innovation and reform, particularly in the ability of schools to develop new
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curricula and to deliver instruction in non-traditional ways. Many charter schools are
making progress in that direction. In the first two years of implementation of the law,
little could be found that set the charter schools’ curricula apart from those of other
public schools. However, as the programs have been revised, improved and polished, the
curricula of many charter schools in the state are beginning to resemble the original
designs, missions, and goals. After five years, the curriculum of the charter schools, in
general, may be characterized by three unique qualities: cohesiveness, integration, and
innovation. Review of curriculum documents, interviews with students and teachers, and
observations in classrooms support these conclusions.

With limited time before opening, the first charter schools did not focus their
efforts as much on developing a sophisticated curriculum as they did in establishing basic
operations. A number of schools adopted the Core Knowledge curriculum, a packaged
program with instructional plans outlined for the basic academic disciplines and
supported with teaching materials. In time, Core Knowledge became a foundational
element of the curriculum of schools such as Cottonwood Valley, Sydney Gutierrez
Middle School, Amistad, and Red River Elementary. Teachers selected subject matter
topics from Core Knowledge, arranged them to meet their own needs, and enhanced them
with other excellent programs and materials. Other schools built curricula on software
programs such as NovaNet and Odyssey, but the process of examining and refining the
curriculum has still resulted in programs that have a strong vertical scope and sequence
for instruction. The process has involved teachers up and down the grades and across
content areas in the development of a curriculum that is cohesive and connected for
students.

The mission of many charter schools is to provide a curriculum that integrates
subjects and skills. Such plans allow for mutual support of learning across disciplines,
and students come to understand that school subjects are all related to one another.
Specific charter school programs across the state illustrate this integration:

A The World Arts program at East Mountain High School is coordinated by the art
teacher who designs her unit activities around what students are also studying in
history and literature. Students may be studying the ancient world of Egypt as well as
replicating the kinds of art work of that culture.

A The World Travel program at Bridge Academy and the Expeditionary
Learning/Outward Bound program at Roots & Wings take students outside of their

The Synergy Group, Ltd. 10
2004-05 Evaluation of NM Charter Schools



local community. In “foreign” locations or terrains, students are called upon to use
their scientific, mathematical, historical, and literacy skills in real world contexts.

A Twenty-first Century Public Academy approaches subject matter material through
regular field trips for students which place them in numerous community settings
where their academic learning is integrated and reinforced.

The term innovation is misleading in that it suggests complete originality and
uniqueness. True innovation in schooling is rare; however, charter schools have been
given the freedom and flexibility to expand or narrow their focus and build on
educational innovations that have not become part of mainstream schooling.  Such
innovations depend on the varied purposes and missions of the charter schools, from a
specific curricular focus, a unique delivery system, or a focus on a select student
population. These programs are innovative in that they become whole school approaches
to education for all students:

A Technology and on-line learning are central to the education of students in schools
such as Southwest Learning Center, and the two Creative Education Preparatory
Institutes.

A Alma D’Arte Charter High School and the Public Academy for Performing Arts are
examples of schools that have focused their curricula in highly specialized areas to
serve the interests of students committed to the arts.

A Dual-language instruction, coupled with an emphasis on the traditional culture of the
students (Hispanic or Native American), is the central feature of four schools: La
Academia de Lengua y Cultura, La Academia de Idiomas, San Diego Riverside, and
Walatowa High School.

A Nuestros Valores and Robert F. Kennedy Charter Schools, along with Los Puentes
and La Academia de Esperanza were designed expressly for high school students
often labeled as “at-risk of school failure” and who had not been successful in
traditional school structures.

Instruction

Instructional methods observed in charter schools were varied, depending on the
school, grade, or subject. For decades, individual “seat work,” question-and-answer
periods, and “board work” are common school fare, often dominating instructional time.
In charter school classrooms these were also the observed activities, but they were found
in fewer than half of the classrooms. Lecturing (or direct instruction) was a method
found in only one in ten classes. Other instructional methods observed included:

A group work, collaborative learning (20%)
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discussion (18%)

oral or silent reading (18%)

hands-on activities, laboratories (17%)
writing (14%)

review of content (11%)

student presentations (10%)

In most classes, multiple approaches to instruction were used within a single
lesson. Other methods used regularly, but with less frequency, were: role-play, learning
centers, independent research, assessment, games, rehearsal/practice (in music and dance
classes), video or film, teacher demonstration, total physical response (in language
classes), play, quiet study, and field trips. Overall, methodology indicated a
concentration on literacy skill building and on student engagement in academic activity.
Although comparisons to instructional methods in the other 700 public schools around
the state were not made, it appears that charter schools are, in fact, focusing on the kinds
of instruction which they have identified as supportive of their schools’ missions and
academic goals for students.

Classroom observations also included collection of data on the kinds of materials
being used by teachers and students. Clearly, print media dominated the list of teaching
materials used in classrooms, but other materials were also seen with significant
frequency.
workbook/worksheets (37%)
textbooks (31%)
other print media (31%)
trade books (25%)
computers/technology (26%)
teacher-made materials (20%)
audio/visual (9%)

manipulatives (8%)

It might appear that the hands-on approach touted by most charter schools is contradicted

by the number of print materials (particularly worksheets) used in classes. However, a
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variety of hands-on materials, in addition to manipulatives, were found being used in
many lessons, including: special equipment, art materials, maps and globes, calculators,
smart boards, models, musical instruments, calendars, board games, journals, and
individual white boards.

Two additional features mark classroom instruction in charter schools. One is the
attempt to use individual learning plans for all students, not just for those who require
IEP’s (Individual Educational Plans) for special education. Diagnostic testing and
teacher assessment of school progress has determined the needs for additional tutoring,
differentiated assignments, or continued reinforcement of academic skills. This effort is
seen in one-on-one instruction and collaborative learning groups. Another feature of
charter school instruction is the use of community experts and specialists to enhance the
school curriculum. It is not uncommon to find guest “instructors” in charter school
classrooms. Local archeologists, environmentalists, historians, scientists, artists and
musicians share their knowledge and experience with students and add relevance to
school subjects.

Communication of Curriculum and Instruction

Charter schools are publicly committed to the involvement of parents in the
education of their children. To this end, an array of strategies has been put in place by
the schools to let parents (and the community) know about curricular programs,
instructional activities, and student progress. Typically, parent meetings, individual
conferences and mailed letters and notices are used in all schools. Nearly all NM charter
schools (84%) publish a regular newsletter to parents and the community, and over half
of them (60%) report correspondence with parents via e-mail. Websites are in place for
more than half of the schools and are “under construction” for the rest of the charter
schools. Involvement of parents and community in the activities of the schools can also
take more unique forms.

A The “Entraza” is a parent contract signed and shared in a small public ceremony by
parents making a commitment to support their students at La Academia de Idiomas y
Cultura.

A At Robert F. Kennedy Charter School and Amy Biehl Charter High School students
conduct or participate in regular conferences with their parents and teachers to
highlight their own school progress.
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A Public programs and performances by students culminate instruction and academic
study. Such activities are popular events at schools such as Roots & Wings and
Sydney Gutierrez Charter Schools.

A The local newspaper in Red River carries regular columns featuring the activities and
accomplishments at Red River Valley Charter School. The columns are written by
administrators, teachers and often students themselves.

The connection between teachers, students, parents, the school and the
community are strengthened by these many efforts to share information. However, the
simplest means of communication was reported by many teachers and parents in at least a
third of the schools: parents talk to teachers regularly and informally as they drop off or
pick-up their children from school. This single event, repeated on a regular basis, may be

one of the strongest links between homes and instruction at school.

Student Achievement

All charter schools are required to participate in the state mandated assessment
program. There are no waivers of this policy nor provisions for selecting alternative
testing measures. In the move to compliance with the No Child Left Behind Act
(NCLB), New Mexico charter school students were tested at most grades. Due to the
passage of the Family Privacy Act of 2001-02, data at the state level must be reported in
school aggregates and not by individual students. As has been the case for each of the
five years of study, the student achievement picture remains blurred.  Each public
school, including charter schools, is given a rating based upon whether or not the school
made annual yearly progress—as measured by several factors including results of
standardized testing. New Mexico’s charter schools mirror other public schools in terms
of most of the state mandated Standards-Based Assessments and NCLB results.

One current measure of student achievement mandated by the federal government
under NCLB is Annual Yearly Progress (AYP). Charter schools stand in the middle of
results when they are compared to individual schools in the state and when compared to
districts in the state. (Charter schools are individual schools, but their autonomy also
places them in the same category as districts for some purposes.)
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A In 2004-05, 61% of NM charter schools met the requirements for AYP. By contrast
67% of all other individual schools met the requirements, but only 33% of the
districts met AYP. Statistically, charter schools do much better than the districts, and
about the same when compared to individual schools.

A The longer the charter schools have been in operation, the higher the percentage of
schools meeting AYP. For schools in operation for one year, 30% met AYP; for
schools in operation for two years, 38% met AYP; and for schools in operation for
three or more years, 56% met AYP.

A In comparing AYP results, it should be noted that one in four charter schools (over
25%) were designed expressly for students who have not demonstrated adequate
progress in school. This is not comparable to the student populations of other public
schools.

These data reinforce the opinion that AYP is, at best, a flawed measure. It is based on 36
separate indicators on which a school may fail and on only one summative measure of
success. It may be a popular indicator of school success, but AYP cannot serve as a valid
measure of student learning and progress.

The New Mexico Standards-Based Assessment (SBA) was administered for all
students for the first time in the spring of 2005, replacing all other standardized testing
instruments in use. Grades 4, 8, and 11 participated in the initial testing the previous
year. These testing results for each school from the 2003-04 state school report cards are
found in Appendix A to this report. Analysis of those student achievement results are
indicated in Figure 2. Limited conclusions can be drawn for reading and math.

Reading

A The charter schools’ mean percentage of students who meet the reading standards in
grades 4, 8 and 11 are higher than the percentage meeting standards for all students in
public schools in those same grades.

A The largest difference in percentages of students meeting the standards between
charter school students and all other public school students occurs in the 11" grade
reading scores, where over 60% of charter school students meet the standards.

Math

A The charter schools’ mean percentage of students who meet the standards in math in
grades 8 and 11 are at the same level or higher than the mean scores for all students in
public schools in those same grades.

A The charter schools’ mean percentage in math for students in grade 4 is slightly lower
than the mean percentage for all students in public schools at the same grade.
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Figure 2. Comparison of Percentage of Students Meeting Standards in Reading &

Math
Reading Assessment Math Assessment
11thGrade 1UthGrade
0 10 20 30 4‘0 50 60 70 0 10 2‘0 3‘0 4‘0 E;O 60
. State Mean Charter School Mean

In this comparison, four secondary schools, two, with 8" grade and two with 11"
grade scores, represent “outliers.” That is, their scores are so different so as to
significantly skew the mean results for the whole group. These four schools serve unique
populations of adolescent students who have little history of school success, typically
because of incarceration, drug rehabilitation or other extreme dysfunction in their lives.
Data from these four schools are not included in the comparison in Figure 2, but can be
found in Appendix B.

The majority of charter schools in New Mexico have designed alternatives to
traditional assessments and standardized testing in order to evaluate the learning progress
of their students. Authentic learning experiences and assessments, closely connected to
real world applications, are reflected in the original charter applications of many schools.
Such initiatives are reflected in practice, as reported in surveys and interviews in this
evaluation.

A Student achievement is enhanced by the regular use of project-based learning in 95%
of the charter schools.
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A Assessments through student presentations and/or demonstrations are utilized in 97%
of the schools.

A Portfolios are reported to be used in 79% of the schools, either as classroom
assessments or whole school endeavors to document individual student progress.

A Regular progress reports are prepared for every student in 93% of the schools, and
they may be as frequent as weekly reports in some. In addition, progress reports
include student self-evaluations in 65% of these schools.

A Performance assessments are used in 67% of the schools and may range from public
concerts and art shows to community presentations or senior class exhibitions.

Alternative and performance assessments of student achievement are not unique
to charter schools and are, in fact, widely used in public schools. The uniqueness,
however, is in the institutionalized nature of such activities so that they become part of
the expectations for students, and the public demonstration of learning is an explicit
norm. For example, “Platica” is a daily seminar for students at Alma D’Arte Charter
High School. Here students take time daily for self-evaluation, reflection, and goal
setting. In contrast to this form of personal assessment are the exhibitions by students at
Amy Biehl Charter High School. Each semester students pose a critical question to
pursue that will integrate their studies into authentic applications, and the result of their
inquiries are shared in a public presentation to classmates and/or parents. Each year,
students’ questions and presentations become increasingly sophisticated and complex,
culminating in the Senior Exhibition required for graduation. These examples tend to
typify the ways in which charter schools have been able to blend instruction and
assessment, applying best practices in both areas.

Charter School Satisfaction

Responses to 1516 school surveys from principals, teachers and students were
analyzed. Composed of twenty items, the surveys used a Likert scale with responses
valued from zero for Don’t Know to five for Strongly Agree. The first ten items were the
same for all groups (administrators, teachers, and students; see Appendices E, F, and G).
The survey items were the same as those used in the 2003-04 study to allow for the direct
comparison of data. To account for differences in sample sizes, means from the surveys
were weighted and compared. (Table 1) A comparison of mean scores indicating levels

of satisfaction shows the same consistency as did those for previous years’ analyses.
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Table 1. Summary of Satisfaction Surveys Part | — All Groups

Mean Likert Value
Item Principals Teachers Students
1. Teachers are willing to help students. 4.7 4.8 4.0
2. Students usually feel safe in the school building. 4.7 4.3 3.4
3. Administrators in this school listen to student ideas. 4.3 3.9 2.8
4. Administrators in this school often talk with teachers and
parents. 4.7 4.2 3.0
5. Students in this school are well behaved even when teachers
are not watching them. 3.4 3.0 2.4
6. Students care about each other. 4.0 3.8 2.7
7. Students have a sense of belonging at this school. 4.3 3.9 3.0
8. Teachers spend almost all classroom time on learning
activities. 4.1 3.9 3.6
9. Teachers use class time to help students learn new things. 4.4 4.3 3.8
10. Students are able to take part in school activities in which
they are interested. 3.9 3.8 3.4
Mean of means 4.3 4.0 3.2

A Principals, followed by teachers and then students, reported the greatest levels of
satisfaction.

A All three groups indicated strong agreement that “teachers help students” in their
charter school to a great extent.

All groups gave their lowest scores to issues of student behavior.

Mean responses from all groups were above the midpoint (2.5) of a maximum value
of 5.0, indicating positive levels of satisfaction.

Sixty-three administrators completed and returned charter school satisfaction
surveys representing 40 schools. Items 11-20 were more specific to the role of the
administrator. (Table 2) Responses were all positive and above the midpoint. The
highest level of agreement was given to the statements that the administrator’s job is
“challenging and exciting” and that “the staff tries to meet student needs.” Principals

were less positive with regard to having made careful evaluations of their programs.
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Table 2. Summary of Satisfaction Surveys Part Il - Principals

Mean Likert
Item Value

11. Our school staff tries to meet the needs of our students. 4.6
12. We carefully evaluated our programs. 3.9
13. Our administrators and teachers are open to student or parent suggestions 4.3
14. Our administrators and faculty often talk about changing things at this

school. 4.4
15. School procedures and policies are communicated to staff, students, and

parents. 4.2
16. 1 am comfortable with the school’s curriculum. 4.1
17. Teachers at this school are competent. 4.5
18. Parents and community members are supportive of this school and

program. 4.5
19. | am satisfied with my pay, fringe benefits and other compensation. 4.1
20. | find my job challenging and exciting. 4.7

Mean of means 4.3

tailored to teacher concerns. (Table 3) The overall results from teachers were somewhat

less positive than those of the administrators.

Surveys from 438 teachers were tabulated and analyzed. Questions 11-21 were

Teachers indicated appreciation of the

concern shown by the staff for the students’ learning and general welfare. Teachers’

perception of students’ assuming responsibility and discipline at the school received the

lowest level of agreement.
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Table 3. Summary of Satisfaction Surveys Part Il - Teacher

Mean Likert
Items Value

11. | am satisfied with the support provided by my administration. 4.0
12. 1 am satisfied with my pay, fringe benefits, and other compensation. 3.6
13. | am satisfied with student responsibility and discipline at this school. 3.2
14. 1 find my job challenging and exciting. 4.5
15. Our curriculum, course content and course outlines are up to date. 3.8
16. Teachers in this school are competent. 4.5
17. Teachers and staff members show concern for student learning and their

general welfare. 4.6
18. | have input into administrative decisions at this school. 3.8
19. Parents and community members are supportive of the school and its

programs. 3.8
20. I have access to sufficient supplies, materials and technology for

instruction. 3.5
21. | am satisfied with the extent and quality of communication within this

school. 3.6

Mean of means 3.9

Responses from 1015 students were generally less positive than those of either

administrators or teachers. Items 11-20 were specific to student concerns. (Table 4)
Students were highly satisfied with the help afforded by their teachers. Their own
behaviors in class were acknowledged to be less than satisfactory.
Table 4. Summary of Satisfaction Surveys Part 11 - Student
Mean Likert
Item Value

11. Teachers help me when | am having trouble. 3.8

12. It is easy to make new friends at this school. 3.3

13. My classes challenge me. 3.4

14. School work is interesting. 3.1

15. | take part in school events. 3.1

16. Students behave in class. 2.7

17. Principals and teachers listen to student ideas. 3.0

18. School building and grounds are kept clean and in good repair. 3.1

19. | have the supplies and materials that help me learn. 3.7

20. | like coming to this school. 3.4

Mean of means 3.3
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Table 5. Charter School Satisfaction Indices

Weighted
Charter
Satisfaction

School Index
Academia de Lengua y Cultura 0.69
Academy For Technology and The Classics 0.70
Alma D'Arte Charter High School 0.66
Amistad Charter School 0.88
Amy Biehl Charter High School 0.66
Anansi Charter School
Bridge Academy Charter School 0.87
Cesar Chavez Community School 0.74
Charter Vocational High School 0.72
Charter Vo-Tech Center 0.65
Cottonwood Valley Charter School 0.72
Creative Education Preparatory Institute #1 0.63
Creative Education Preparatory Institute #2 0.70
East Mountain High School 0.73
Espanola Military Academy 0.63
Horizon Academy Northwest
Horizon Academy South 0.55
Horizon Academy West 0.63
Jefferson Montessori Academy 0.70
La Academia de Esperanza 0.60
La Academia de Idioma y Cultura 0.66
Lacy Sims Middle School
The Learning Community Charter School 0.72
Los Puentes Charter School 0.64
Middle College High School
Monte Del Sol Charter School 0.67
Montessori of the Rio Grande 0.77
Moreno Valley High School 0.77
Nuestros Valores Charter High School 0.72
Public Academy for Performing Arts 0.66
Red River Valley Charter School 0.74
Rio Gallinas School 0.81
Robert F. Kennedy Charter School 0.78
Roots And Wings Community School 0.90
School for Integrated Academics and Technologies 0.86
San Diego Riverside Charter School 0.73
Sidney Gutierrez Middle School 0.70
South Valley Academy 0.76
Southwest Learning Center 0.73
Taos Municipal Charter School 0.72
Turquoise Trail Charter School 0.77
Twenty-First Century Public Academy 0.75
Walatowa Charter High School 0.76

Sum
Weighted Mean Satisfaction Index 0.70

* Note: A general weighting equation was used to correct for sample size variation. The resulting value was then
divided by the highest score for all three surveys. See Appendix D for further explanation of the mathematics applied.
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In order to compare the degree to which charter school satisfaction varied across
the schools, data from the survey groups were weighted using a general weighting
equation to correct for sample size variation. Means were calculated and the resulting
value is referred to as the Satisfaction Index (SI). A perfect score (1.00) would indicate
that all survey participants rated every survey item with a value of five (Strongly Agree).
Rankings for each of the charter schools are shown in Table 5. (Schools showing no data
were those that did not have responses from one or more of the survey groups.)

All school groups expressed high levels of satisfaction in spite of the variability
shown in the Satisfaction Index. The mean score for all reporting schools for 2005 is
0.70 on the possible 1.0 scale. When this year’s Satisfaction Indices were analyzed by
groups, by grade levels, and across schools, scores were all comparable. When compared
to the previous year’s scores by schools, groups and across grade levels, neither
significant differences nor trends were discovered. Further analysis of the data reveals a
tendency for the Satisfaction Index to increase as the size of the school decreases
(implied from the total number of responses for each school).

Parent Satisfaction

Results from the New Mexico Public Education Department’s Quality of
Education Survey examined the degree to which charter school parents were satisfied
with their charter school experiences. Results were compared to averages for each of the
ten survey items from parents across the state. (Figure 3) Comparison of Quality of
Education results show:

A Overall, charter school parents continue to feel that their schools are safer, have
higher expectations for students, and that parents are encouraged to participate in
their students’ education.

A Charter school parents’ mean satisfaction score was 79.2, similar to parents statewide
who registered a 79.7. One cause for this relatively lower total mean score is
reflected in the charter school parents’ ratings of school facilities and extracurricular
activities.
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Figure 3. Comparison of Charter School Parents and NM Parents on Quality of
Education Survey

Comparison of Parent Quality of Education Surveys between
New Mexico Public Schools and Charter Schools
2005
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Q1

My child is safe at school.

My child's school building is in good repair and has sufficient space to support quality education

My child's school holds high expectations for academic achievement.

School personnel encourage me to participate in my child's education.

The school offers adequate access to up-to-date computers and technologies.

School staff maintains consistent discipline, which is conducive to learning.

My child has an adequate choice of school-sponsored extracurricular activities.

My child's teacher provides sufficient and appropriate information regarding my child's academic progress.
The school staff employs various instructional methods and strategies to meet my child's needs.

0. My child takes responsibility for his or her learning.

One consistent indicator of satisfaction is the belief that charter school students
are well cared for and receive the attention of their teachers. Overall, the level of
satisfaction, reported through these surveys, held by the major constituents of charter

schools is above the norm in all of the populations participating in the study.

Costs, Benefits and Accomplishments

Since the beginning of the charter school movement, questions have persisted
regarding the costs of charter schooling, the benefits they provide, and the
accomplishments of school and students. The focal point of interviews with
administrators, parents, teachers, students, and district officials, centered upon these three
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questions. Each group was asked for individual perceptions of the costs, benefits, and
accomplishments related to their experience in attending or working in or with charter
schools in New Mexico.
Costs of Charter Schools

When asked about the costs of working in or attending a charter school, most
respondents were generally slow to answer as they considered the “costs” in terms of
time, commitment, money, or personal sacrifice. For all respondents, time was, by far,
the primary cost of involvement in charter schools. For administrators and teachers, the
additional time required for their work was defined as the long hours they put in at school
and the accompanying expectation that they invest their time in the development and
operation of the school. Many noted that this commitment came at the expense of
personal time from family and avocational pursuits. For students and their parents, the
extra time demanded of them was the time used to travel to and from school, in the
majority of cases because the school was located outside their public school boundaries.

The cost of involvement with charter schools as an actual financial burden was
noted far less frequently. Prior to the new state salary schedule, some teachers had
initially accepted lower teaching salaries than they had been earning. This was alleviated
by the new licensure system, but teachers continued to say that they spend more of their
own money for additional professional development or training and that they often
purchase materials and supplies that the school does not provide. Several administrators
also reported working for lower salaries than they might have earned in another school.
Beyond the expected costs of school supplies and lunches, the only financial costs to
students and parents were reported as the need to provide their own transportation to
school.

The only other “costs” mentioned with any frequency in the interviews were those
involving perceived personal sacrifice. Some students lamented the limited opportunities
for more traditional extracurricular activities, particularly major sports. Parents
mentioned the schools’ expectations of support in the forms of volunteer work, donations,
and/or fundraising. Teachers were aware of the labor-intensive nature of their work and
often talked about the commitment and energy required. Administrators most often
referred to their job as being “hard work” and stressful because of the challenge of
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developing and sustaining an effective, innovative curriculum and a stable school
environment.

From the perspective of the local district or school board, the “costs” of charter
schools is defined differently. Charter schools are frequently viewed as a “duplication”
of administration, programs, and facilities, ultimately resulting in greater than necessary
expenditures of school monies. Some of these constituents also labor under the
misconception that charter schools skim cream-of-the-crop students away from the
district (even though there is local and national evidence to the contrary). Others identify
a lack of quality in educational programs (and oversight) as costly. But perhaps the most
valid cost to district personal is in the time, effort, and often frustration that is associated
with having charter schools in their districts. Vagueness in lines of authority and
accountability require district administrators and school board members to expend time
and effort on addressing issues of charter schools in a milieu of uncertainty and
sometimes hostility.

Responses to the question of personal cost were minimal (with many saying
“None”), and responses were consistent across groups. In the vast majority of cases, any
costs identified with attending or working in a charter school was offset by the benefits.
For the majority of students, parents, teachers, and administrators, any personal,
financial, or time sacrifices were “worth it” because of the perceived value of the charter
school experience.

Benefits of Charter Schools

The question about the “benefits” of working in or attending a charter school
generated hundreds of different responses. Frequently, benefits were identified when
responding to the question about the costs of charter schooling. Some of the benefits
named were specific to individual groups of respondents, dependent upon their
relationship to the charter school. Other perceived benefits were clearly shared across all
groups.

Benefits for Administrators and Teachers. For charter school administrators, the

benefits of their position fell into three broad categories. First, in spite of the costs of
“hard work” associated with their jobs, of greatest importance to them was the
opportunity to work with greater freedom and flexibility, with fewer levels of bureaucracy
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controlling their work. They cited the relative “ease” of administration under these
circumstances along with the chance to be more innovative in terms of curriculum and
operations. The second, and most significant, area of benefits was related to the staffs
with whom they worked.  Administrators spoke of committed, well-trained teachers
whose “ownership” of the school program resulted in more solid, advanced curriculum.
They indicated that a strong staff in a small school allowed for improved communication
across the school and greater opportunities for teamwork, particularly among the
teachers. Finally, administrators frequently identified increased professional
development and personal growth as a benefit of their work in a charter school. Their
positions opened up opportunities to learn even more about public schools, a challenge
they welcomed.

Having to work “longer and harder” did not dampen the enthusiasm teachers
expressed for their work in a charter school. Most agreed that autonomy and
professionalism were the chief benefits of their jobs. Autonomy was related to
curriculum and instruction, where teachers have the freedom and flexibility to include
more varied programs and to be more creative, without the “micromanagement” of
teaching that they had experienced in other schools. Teachers felt that their autonomy
and ability to innovate had resulted in curricula that were connected, vertically aligned
across grades, and more integrated across the disciplines than in schools where they had
previously taught. They reported also benefiting from closer connections to local
community members, leaders, craftsmen and artists. Like administrators, teachers cited
an increased sense of professionalism as a significant benefit of working in a charter
school. Benchmarks of professionalism included:

a strong teacher “voice”

a more healthy professional environment
teamwork with colleagues

increased dialogue with peers and staff
more challenging work

opportunity to influence the direction and development of the school
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Although individual responses from teachers and administrators varied in their
particulars, the benefits being described were remarkably consistent.

Benefits for Parents and Students. Parents, first and foremost, said that the chief

benefit of having their children attend a charter school was their students’ success. They
felt that charter schools provided a viable option for an educational alternative through
schools that remained within the community and within the public school system.
Although parents were involved to greater and lesser degrees at school, they almost
universally voiced appreciation for the “welcoming” environment which many had not
experienced in other schools. The parents interviewed for this evaluation said that one of
the benefits for them was the chance for parental “voice” and the ability to affect school
decisions.

The benefits for students attending charter schools centered on increased
opportunities for learning embedded in the curricular design and the evidence of
achievement and learning. By virtue of their unique charters, the schools provide
specialized educational experiences that benefit students in a variety of ways. It should
be noted that even though these same opportunities may also be found in other public
schools across the state, they are perceived in charter schools to be central to the school’s
mission and more readily accessible to all students. Such opportunities include:
mentorships
dual-language instruction
cross-age/multiage learning
music/dance/arts
concurrent enrollment/college credits
job shadowing
world travel
experiential learning

alternative educational philosophies (e.g., Paideia and Montessori approaches)

In charter schools these unique programs, which become shared experiences for
students, support a curriculum that strengthens literacy skills and engage students in
authentic work (i.e., applicable to real life experiences). In some cases, such programs
also promote the exploration of diversity and cultural heritage and/or involvement in the
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larger community. Finally, the benefits of the varied approaches to education found in
these unique programs are perceived to result in greater student achievement and learning
as evidenced in:

A better grades

improved reading and writing skills

improved social skills

character development

development of life skills

These benefits for students were validated by all those interviewed and confirmed by the
students themselves.

School district officials and board members are notably less enthusiastic about
charter schools. In spite of their reservations about the value of charter schools, they also
identified similar benefits. Among them were: (1) providing options for parents; (2) the
freedom and flexibility to provide alternative educational programs; (3) the individual
attention given to students needing extra help; (4) an incentive for some students to
remain in school; and (5) the pressure for more traditional schools to compete with
charter school offerings.

Benefits for All Constituents. Three specific benefits of charter schooling were so

consistent—as noted by all groups of administrators, teachers, students, parents and
district personnel—that they are presented separately. Three themes were found across
all groups as well as all charter schools: the benefits of a small schools, positive
relationships between teachers and students, and a strong sense of community.

The benefits of smaller schools were noted by all groups of respondents—and
represent, by far, the greatest benefit. The effects of small schools, and often smaller
classes, were defined in a number ways but were consistent across all interviews:

A Smaller classes result in more individual attention for students.

Individual learning plans are used to address the particular needs of each student.
In smaller schools a greater focus on individual needs is possible.

One-on-one instruction is common and enables more students to meet standards.

In small classes, teachers are more accessible to students.
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A Students are known by all school staff members, by peers and other students, and
often by other school parents.

A sense of community develops among students, even across grade levels.
There is a perceived sense of greater safety in small schools.

Teachers are more accessible and the school more responsive to parents in small
schools.

One particular benefit mentioned with great frequency, and corroborated through
school visits and classroom observations, was the positive relationship between charter
school students and their teachers. A majority of students were seen to be friendly to
teachers and one another, and there appeared to be a reciprocal caring and positive
interaction between teachers and students. The opportunity for teachers to know their
students very well (and also to know their families), was perceived as promoting the
development of students’ “hidden” talents. There was also the belief that more
opportunities exist for students to be recognized by their teachers and that there is more
allowance for the expression of individual differences. This positive student-to-teacher
relationship also seems to allow marginalized students to be more accepted at school.

The observable results of this positive relationship between teachers and students
were identified as:

A Students are more positive about going to school (as seen in improved attendance and
reported by parents);

Students demonstrate pro-social behaviors; and
Students are academically more successful than they had been in the past.

The sense of community that exists among students as a result of small school size
was reiterated among and across all groups. That is, all school and community members
sense that they are working toward shared goals. A charter school was described in one
interview as “a community of learners in a safe environment—both physically and
psychologically safe.” This community of learners extends beyond the students and
includes opportunities for administrators, teachers, and parents to also develop new skills,
both personal and professional. “Teamwork” appears to have become a defining quality
of these communities. Schools report teacher teams, student advisory groups, mentoring,

active school committees, family outreach programs, and partnerships within the local
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community as evidence of teamwork, reinforcing the sense of belonging to a community.
In sum, the benefits of individual attention, access to teachers, and a strong sense of
community and safety were reported to build greater confidence and competence in
charter school students.

Accomplishments of Charter Schools

When asked to identify the *“accomplishments” of their charter schools,
administrators, teachers, students, parents, and district officials provided a number of
responses which were closely connected to the benefits they found. Foremost on the list
of accomplishments was the commitment to and persistence in pursuing academic
excellence. Administrators and staff felt successful in offering unique and varied
educational experiences while maintaining, if not raising, academic standards. Many
schools have developed a truly integrated curriculum featuring thematic planning and
project-based instruction. Each year, as schools have become more established, they
have consistently added programs to enhance the opportunities for students. Examples of
those programs adopted or added to charter schools this year were:
concurrent enrollment in post-secondary institutions
a GRADS program for teen mothers
visiting teachers/resident artists from Americorps
emotional intelligence (EQ) training for both teachers and parents
anti-bullying programs and positive behavior systems
extracurricular programs in athletics and academics
advanced language classes

elective courses for students (e.g., technology and aviation)

A second area of accomplishment that was noted by all groups interviewed was
the development of community in their schools. Administrators were proud of the
cohesive and talented staff members who were committed to their schools. Teachers
were pleased with their ability to become a team of educators focused on common goals.
Both administrators and teachers felt that they had used professional development
opportunities to support their own individual learning as well as that of the school
community. Students and parents also identified the school community as a major
accomplishment, linking the positive relationships among student and teacher groups to
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greater student success. The development of community extended beyond the school to
the larger local community where stronger public relations had been built as parents and

other citizens were frequently involved in the work of the school.

Other areas of accomplishment were specific to individual charter schools, but the
themes were echoed across the state:

A All charter schools have been successful in improving their school facilities, whether

through remodeling, leasing or purchasing new sites, or building whole new facilities.

A Most charter schools, particularly those designed to add grades or students
incrementally, have been successful in managing growth while maintaining stability
in the school.

A Many charter schools have been successful in obtaining grants and gifts to support
their programs from such sources as the National Science Foundation, GEAR-Up, the
National Coalition of La Raza, and the Walton Foundation.

A New Mexico charter schools have received state and national recognition in a number
of ways, from the winning athletic and academic teams (e.g., Panasonic Challenge
and Academic Decathlon) to awards of excellence from educational organizations
such as the Civic Star Award presented by the American Association of
School Administrators (AASA).

A Recognition for some charter schools has also taken the form of increased prestige in
the local community and developing reputations for excellence and leadership.

A Many charter schools have extended their work through partnerships with others,
including dissemination of effective programs or collaboration with other schools in
curriculum development and activities.

Although school district personnel frequently view charter schools from a
somewhat less favorable perspective, they too identified what has been accomplished in
terms of filling a need for school choice. Some see the charter school movement as
providing alternatives for parents wanting a different kind of schooling for their students.
Some say that it is too soon to tell what charter schools have accomplished while others
see them as a catalyst for “shaking up” public schools and districts. Other officials see
charter schools as stimulating change in education, serving as a proving ground for new
and innovative techniques. A few have acknowledged student performance on standard
measures as an accomplishment, but most have limited experience with charter schools

and are still reticent about voicing any firm conclusions.
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The accomplishment of charter schools that was repeated with greatest frequency
was that related to student growth and learning. Evidence of progress included improved
attendance rates, improved test scores, and demonstrated improvement in students’
thinking, speaking and problem-solving skills. It was noted in many instances that
students had become aware of their own progress and learning and that they consequently
were building “academic confidence” as a result of their school success. Administrators,
teachers, students and parents not only noted academic growth and learning as a major
accomplishment of the charter schools, but they also noted social growth. Improved
behaviors, attitudes, and acceptance of responsibility served as evidence of growth and
learning of social skills.

Interviews with students focused on their individual accomplishments while
attending a charter school.  Their responses confirmed the reliability of other data
collected in this evaluation. Students reported that they were getting “better grades,” that
they were “catching-up in school,” and that they were “learning more.” Some had been
successful in academic competition, and others identified *“graduation” as their chief
accomplishment. Students also noted that they “had more friends,” that they were not
fighting, that they were staying out of trouble at school, that they had a “more positive

attitude about school,” and that they had developed greater “self-confidence.”

The accomplishments of the charter schools are not serendipitous or solely the
result of being smaller schools. Charter school founders, leaders and teachers have been
purposeful in envisioning the kind of school they intended to create. They have worked
diligently in creating a supportive school community and a positive learning
environment. They have developed orientation systems to socialize students and parents
into the culture of the school. They have created curriculum structures and experiences
that are both aligned with state standards and also linked to application of learning in the
real world. They have been proactive in addressing social norms, positive attitudes, and
personal growth for students. They have been committed to serving students by knowing
them well and meeting the needs of individuals as well as groups. The result has been
greater success for many students.

The Synergy Group, Ltd. 32
2004-05 Evaluation of NM Charter Schools



For the Future

The future of charter schools in New Mexico is “bright,” according to constituents
who are involved in the movement. They cite the forward progress of many schools and
feel that the majority of them are “off to a good start.” They feel that because charter
schools are small, they are “responsive” to students and parents, a place where “great
ideas get a chance” to take hold and flourish. Most constituents are “hopeful” for the
future of charter schools because they provide an element of choice in public schooling,
and for a significant number of students, charter schools offer the last best hope of
success in school.

Hope for a bright future for charter schools was tempered by the
acknowledgement that the future was dependent on a number of significant factors. The
first is the need for stability in charter school funding, including ways to address capital
needs. Another variable that will influence the future of charter schools is the need to
clarify regulations, responsibility and accountability. Closely related to these factors is
the need to foster positive relationships between charter schools and their authorizing
districts. While many charter schools already enjoy and profit from supportive districts
and school boards, too many suffer from uneven or hostile relationships. Finally, one
parent felt that in the short term, charter schools would “take a hit,” but would recover
and flourish—nbut only after failing charter schools have been closed. He was suggesting
that the bright future of charter schools in the state is also dependent on closing
ineffective schools which ultimately will strengthen the entire charter school system.

Results of the 2004-05 evaluation confirm the opinions of interview participants.
At the end of the first five years, a number of crucial issues must still be addressed:
funding, accountability, public perception, and continued progress. At this point, it
seems as if funding in charter schools has become a permanent issue—much as it is in
any school. Little progress has been made to provide capital funding so that the charter
schools must continue to expend time and energy in developing adequate facilities.
Fiscal accountability resides with both the charter school and the district, and poor
management in some schools has required districts to lend support or provide emergency
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funds. Better trained school business managers and a clear system of oversight would
alleviate some of these problems.

Accountability for student achievement is also an important issue for the future.
The expectations for student achievement are the same in charter schools as they are in
other public schools. Requirements imposed by NCLB for “highly qualified” teachers
and extensive, expensive testing programs add to the burdens for charter schools. Some
must be concerned with demonstrating annual yearly progress, particularly those schools
that have chosen to serve students who are without a history of school success.

A third issue faced by charter schools in the future is that of public perception. In
general, the public, parents, and community remain poorly informed about the role of
charter schools in the public school system. Media coverage of charter school activities
is inconsistent, even sensationalized, when individual schools are singled out for either
recognition or criticism. Schools often must employ their own lobbyists as new
legislation affecting charter schools is introduced each year, some of it seemingly
intended to undermine the movement. Finally, the public perception of charter schools is
weakened by those schools that are failing; but any schools not living up to their legal,
educational and ethical responsibilities to students should be closed without fanfare.

For a secure future, charter schools must continue their forward movement. They
must continue to recruit and enroll the students they have committed to serve. They must
retain highly qualified and highly effective teachers as well as maintain consistency in
administrative leadership. Innovation and a relevant curriculum must continue to serve
individual students. It will be crucial in the next five years for firmly established charter
schools to maintain momentum, continuing to define and meet the changing needs of
their students.

The following broad conclusions can be drawn from data collected for the 2004-
05 evaluation study:

A The enrollment in charter schools is increasingly representative of the state’s public
school student population.

A Charter schools, by and large, are the smallest public schools in the state, the majority
having fewer than 200 students.

A As charter school curricula become increasingly refined, they are characterized by
cohesiveness, integration and innovation.  Instruction in charter schools is
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characterized by traditional methods but enhanced by hands-on, authentic
experiences.

A Charter school students continue to achieve at comparable levels as their peers in
other public schools. Their achievement is also documented through an array of
authentic performance assessment tools.

A Administrators, teachers, and students continue to express high levels of satisfaction
with their charter school experience. Parents in particular are satisfied with the
quality of education their students are receiving as well as their opportunity to have a
voice in the school operations.

A Many of the benefits and accomplishments of charter schools can be attributed to the
small school size. Students and parents are convinced that charter schools provide
better learning opportunities. Charter schools are able to create communities of
learners as they foster outreach and involvement in the larger community.

The benefits and accomplishments in the charter school movement have seemed
to result in the perception of an enhanced education for students. Most administrators,
teachers, parents, and students share the belief that the charter schools have a set of
higher standards, a more rigorous curriculum and better teachers. They see small school
size resulting in more individual attention for students, safer schools, greater involvement
from the community, more positive relationships between students and teachers and
between home and school, and consequently, greater learning.  Surveys of school
satisfaction confirm the shared notion that charter schools are worth the time and money.
To the degree that perception becomes reality, this shared belief in an enhanced
education among those involved in charter schools is a prophecy that is self-fulfilling for
many.

Noted author and educator, Carl Glickman, has identified characteristics of what
he calls “great American schools.” Among the qualities of these highly effective schools
are “sustained reform consistent with the school’s initial core values, participatory
learning, team structures, links between school and community, performance-based
assessments, and inclusive, heterogeneous placement of students” (2003, p.25.) In a
nutshell, these are the qualities that are valued and sustained in New Mexico charter

schools.
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Appendix C

Comparative Analysis of Satisfaction Surveys Parts | and Il
for Principals, Teachers and Students (2005)

Principal Teacher Student
Sum of Sum of Sum of
School n Likert Mean| n Likert Mean[ n Likert Mean
Values Score Values Score Values Score
Part 1&2 Part 1&2 Part 1&2
Amy Biehl Charter High School 85 85 | 19 1409 74 | 29 1797 62

89 89 358 90 No Data
170 85 682 85 | 30 1835 61

Anansi Charter School 4
8

180 Q0 |7 602 86 | 28 1720 61
3
2

Alma D'Arte Charter High School

La Academia de Idioma y Cultura
Academia de Lengua y Cultura

Amistad Charter School

Academy For Technology And The Classics
Bridge Academy Charter School

Cesar Chavez Community School

Creative Education Preparatory Institute #1
Creative Education Preparatory Institute #2
Cottonwood Valley Charter School

Charter Vocational High School

Charter Vo-Tech Center

80 80 256 85 3 155 52
89 89 161 81 4 373 93
71 71 | 15 1219 81 | 45 3057 68
95 9% | 5 440 88 2 171 86
179 90 | 15 1157 77 6 390 65
69 69 | 5 317 63 | 10 636 64
92 92 | 6 536 89 | 16 1011 63
168 84 |11 1008 92 | 28 1807 65
432 86 | 18 1574 87 | 30 1872 62
173 87 | 8 689 86 | 25 1445 58
East Mountain High School 259 86 | 18 1494 83 | 30 2044 68
Espanola Military Academy 77 77 | 11 802 73 | 30 1828 61
Horizon Academy Northwest No Data No Data No Data

RPWONUONRPRNRRRRNNERER

Horizon Academy South 5 384 77 | 19 1236 65 | 60 3047 51
Horizon Academy West 1 86 86 | 15 1174 78 | 46 2735 59
Jefferson Montessori Academy 2 167 84 | 7 614 88 | 14 856 61
La Academia de Esperanza 1 74 74 | 16 1181 74 | 41 2275 55
Los Puentes Charter School 1 64 64 | 11 782 71| 24 1496 62
Lacy Sims Middle School No Data No Data No Data

Middle College High School No Data No Data No Data

Monte Del Sol Charter School 2 161 81 | 26 2123 82 | 52 3186 61
Montessori Of The Rio Grande 1 82 82 | 7 646 92 | 11 768 70
Moreno Valley High School 2 165 83 | 11 955 87 9 603 67
Nuestros Valores Charter High School 2 165 83 | 11 830 75 | 14 973 70
Public Academy for Performing Arts 2 166 83 | 22 1649 75 | 60 3860 64
Roots And Wings Community School 2 191 9% | 4 390 98 6 523 87
Robert F. Kennedy Charter School 1 98 98 | 12 1024 85 | 30 2287 76
Rio Gallinas School 1 89 89 | 7 658 94 | 12 893 74
Red River Valley Charter School 1 84 84 | 6 556 93 | 18 1241 69
San Diego Riverside Charter School 1 92 92 | 10 845 85 | 24 1649 69
Sidney Gutierrez Middle School 1 92 92 | 5 471 94 | 18 1155 64
School for Integrated Academics and Technologies 1 96 9% | 5 488 98 3 206 69
South Valley Academy 2 185 93 | 10 847 85 | 19 1352 71
Southwest Learning Center 2 198 99 | 13 1211 93 | 82 5814 71
Twenty-First Century Public Academy 1 87 87 | 18 1673 93 | 30 1960 65
The Learning Community Charter School 1 98 98 | 10 924 92 | 51 3487 68
Taos Municipal Charter School 1 76 76 | 12 1065 89 | 40 2728 68
Turquoise Trail Charter School 1 92 92 | 19 1566 82 | 30 2237 75
Walatowa Charter High School 1 94 94 | 7 563 80 5 342 68

Sum| 63 5394 438 36175 1015 65814
Part 1&2 Weighted Mean Score 86 83 65

Note. Maximun possible individual score was 100 for the principal and student surveys and 105 for the teacher survey.
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Appendix D

Weighted Charter School Satisfaction Indices (2005)

Principal Teacher Student Weighted Weighted Weighted
School Survey Survey Survey [Sum | Mean Charter Charter
Years Likert Likert Likert | Of | Survey Satisfaction Satisfaction
Open|n Sums | n Sums | n Sums | n's | Score Index Product
Amy Biehl Charter High School 5 |1 85 19 1409 |29 1797 | 49 67 0.66 32.36
Anansi Charter School 4 11 89 4 358 No Data|
Alma D'Arte Charter High School 1 12 170 8 682 |30 1835 | 40 67 0.66 26.42
La Academia de Idioma y Cultura 1 |2 180 7 602 |28 1720 | 37 68 0.66 24.60
Academia de Lengua y Cultura 2 |1 80 3 25 |3 155 7 70 0.69 4.83
Amistad Charter School 5 |1 89 2 161 (4 373 7 89 0.88 6.13
Academy For Technology And The Classics 4 |1 71 15 1219 (45 3057 | 61 71 0.70 42.74
Bridge Academy Charter School 3 |1 95 5 440 |2 171 8 88 0.87 6.94
Cesar Chavez Community School 1 |2 179 |15 1157 |6 390 23 75 0.74 16.97
Creative Education Preparatory Institute #1 1 (1 69 5 317 |10 636 16 64 0.63 10.05
Creative Education Preparatory Institute #2 1 (1 92 6 536 |16 1011 | 23 71 0.70 16.12
Cottonwood Valley Charter School 4 |2 168 (11 1008 |28 1807 | 41 73 0.72 29.33
Charter Vocational High School 3 |5 432 (18 1574 (30 1872 | 53 73 0.72 38.13
Charter Vo-Tech Center 1 |2 173 8 689 |25 1445 | 35 66 0.65 22.68
East Mountain High School 5 |3 259 (18 1494 (30 2044 | 51 74 0.73 37.34
Espanola Military Academy 1 (1 77 11 802 (30 1828 | 42 64 0.63 26.62
Horizon Academy Northwest 2 No Data No Data| No Data|
Horizon Academy South 3 |5 384 (19 1236 |60 3047 | 84 56 0.55 45.89
Horizon Academy West 2 |1 86 15 1174 |46 2735 | 62 64 0.63 39.28
Jefferson Montessori Academy 3 |2 167 7 614 (14 856 23 71 0.70 16.10
La Academia de Esperanza 2 |1 74 16 1181 |41 2275 | 58 61 0.60 34.71
Los Puentes Charter School 3 |1 64 11 782 [24 1496 | 36 65 0.64 23.03
Lacy Sims Middle School 2 No Data No Data| No Data|
Middle College High School 3 No Data No Data| No Data|
Monte Del Sol Charter School 5 |2 161 (26 2123 (52 3186 | 80 68 0.67 53.79
Montessori of The Rio Grande 1 (1 82 7 646 |11 768 19 79 0.77 14.71
Moreno Valley High School 3 |2 165 |11 955 (9 603 22 78 0.77 16.94
Nuestros Valores Charter High School 4 |2 165 (11 830 (14 973 27 73 0.72 19.35
Public Academy for Performing Arts 4 |2 166 (22 1649 (60 3860 | 84 68 0.66 55.80
Roots And Wings Community School 4 12 191 4 390 |6 523 12 92 0.90 10.86
Robert F. Kennedy Charter School 4 |1 98 12 1024 |30 2287 | 43 79 0.78 33.52
Rio Gallinas School 1 1 89 7 658 |12 893 20 82 0.81 16.13
Red River Valley Charter School 5 |1 84 6 556 |18 1241 | 25 75 0.74 18.50
San Diego Riverside Charter School 6 |1 92 10 845 [24 1649 | 35 74 0.73 25.43
Sidney Gutierrez Middle School 4 |1 92 5 471 |18 1155 | 24 72 0.70 16.89
School for Integrated Academics and Technologies 1 (1 96 5 488 |3 206 9 88 0.86 7.77
South Valley Academy 5 |2 185 (10 847 |19 1352 | 31 77 0.76 23.44
Southwest Learning Center 4 |2 198 (13 1211 |82 5814 | 97 74 0.73 71.02
Twenty-First Century Public Academy 5 |1 87 18 1673 |30 1960 | 49 76 0.75 36.58
The Learning Community Charter School 4 11 98 10 924 |51 3487 | 62 73 0.72 44.34
Taos Municipal Charter School 5 |1 76 12 1065 (40 2728 | 53 73 0.72 38.04
Turquoise Trail Charter School 1 |1 92 19 1566 (30 2237 | 50 78 0.77 38.30
Walatowa Charter High School 2 |1 94 7 563 |5 342 13 77 0.76 9.82
Sum 1511 1051.48
Weighted Charter School Performance Index(WCSPI) 0.70

Note 1.The Weighted Mean Survey Score (WMSS) is the sum of the principal, teacher and student likert sums divided by the Sum of the n's.

Note 2.The Weighted Charter Satisfaction Index (WCSI) is the WMSS divided by 101.7 which is the mean value of the highest possible total score of 305

for the three surveys.

Note 3.The Weighted Charter Satisfaction Product (WCSP) is the WCSI times the sum of n's for each to correct for the variations in sample sizes.
Note 4.The Weighted Charter School Performance Index (WCSPI) is the sum of the WCSP's divided by the sum of the Sum Of n's.
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Appendix E
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Directions: Mark only one answer for each statement. Placea [ 5/ g/ I NS
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agreement about the following statements. 518121358

1. Teachers are willing to help students.

2. Students usually feel safe in the school building.

3. Administrators in this school listen to student ideas.

4.  Administrators in this school often talk with teachers and parents.

5. Students in this school are well behaved even when teachers are

not watching them.
6. Students care about each other.

7. Students have a sense of belonging at this school.

8.  Teachers spend almost all classroom time on learning activities.

9. Teachers use class time to help students learn new things.

10. Students are able to take part in school activities in which they

are interested.
11. Our school staff tries to meet the needs of our students.

12. We carefully evaluate our programs.

13. Our administrators and teachers are open to student or parent
suggestions.

14. Our administrators and faculty often talk about changing things at
this school.

15. School procedures and policies are communicated to staff,
students, and parents.

16. 1 am comfortable with the school's curriculum.

17. Teachers at this school are competent.
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